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EDUCATION COUNCIL 

November 1, 1999 - 4: 15 p.m. 
Surrey Campus Boardroom (02110) 

AGENDA 

/ 1. Confirmation of Agenda 

/ 2. Approval of Minutes (October 4, 1999)) 

j 3. Chair's Report (verbal) 

j 4. Committee Reports 

4.1 
4.2 

Degree/Program Assessment Committee 
Curriculum Approval (to be reviewed by Curriculum Approval 
Sub-commi//ee prior to meeting) 
FASN 4210 - Fashion Business Practices 
FASN 2250 - The Business of Fashion 

Robin Russell 
Surrey Campus 

S min. 

S min. 

IOmin. 

(Further to September 13. 1999, the Business Division has been consulted and changes made 
accordingly to add Marketing prerequisites.) 
NRSG 4210 - Health: Transitions 
NRSG 4220 - Professional Growth: Transitions 
NRSG 4240 - Nursing Practice 7 
CAHS 2100 - The Reflective Practitioner 
HSWC 1205 - Wellness: Taking Care of Self 
HSWC 1210 - Group Dynamics 
HSWC 1245 - Community Living 
CS\l/C 1239 St1ppe1'ting Learning II 
CSl\\'C 1250 V1/erking iA &eheels 
CSWC 1275-ProfessionalPracticell Ac\c\: E.G;.1.-~f\ l\"TS -J/ CSWC 1285 - Personal Care - Community Support Workers lne. f's'( c.1--o\o "i 0 f E'l."';'." e.. 

~l);i LBED 4900 - Community Involvement and Contribution Co"'"'"'" ;c~t; o;-( .. ",K \r.,_," •"'\ (,' r 4.3 Grant Applications Panel - see #6 J 
~r/ . '\iµi 4.4 International Education 1 .t·. 'o~ 

J · }'~ 4.5 Prior Leaming Assessment - (Alw..l 1:)1.C £M,-> 

\'(, v-r'V.J~. 4.6 Intake Testing and Assessment _ 
1 
~ ~ ..._, "l. ~ r;L..... 

~?11:~~ . Discussion: Registration Issue ·. ~: ,;t +~ ~ -Ji, (,.,, ~_~A" 1 ~min. 
J. v-y// ( f-l 1..oc" t.A ::s. 1i..2c.i... i:. .... ovl.. v ..,,...,v, . 
l,v',Jl'lt .J 6. Review of Grant Applications Panel Criteria (all 'd.) 1,,_c,.t. ( ·. A-tq· cro0~ 20 min. 
fY/ (___ _ _....'.~...._,..__ - '+.,,.,,. /6l , '. f>i¥ i,,,.,f~ 

. 7. English Language Skills Survey- Executive Summary (a/I'd.) : P+--"-~ 20min. 
<;, ' -'\lu. ~ Coll -t (p <- " 
l!. Next Meeting: December 6, 1999- 4: 15 p.m. - Surrey Campus Boardroom (G2 l l 0) 

9. Adjournment 
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2 
Barbara Melnyk 

EDUCATION COUNCIL 

ISSUE: 

ACTION: 

Approval of Education Council Minutes 

THAT the minutes of the October 4, 1999 Education 
Council meeting be approved. 



~<-. Kwantlen 
UNIVERSITY COLLEGE 

EDUCATION COUNCIL 

October 4, 1999 - 4:15 p.m. 
Surrey Campus Boardroom (G2110) 

Present 

Regrets 

Larry Anderson 
Priscilla Bolio 
Roni Clubb 
Derek Francis 
Jim Gunson (Chair) 
Julie Hobart 
Jim Jamieson 
Wayne Jeffrey 

Charon Graham 
Carolyn Granholm 
Dave Hardy 
Dieter Thomas 

MINUTES 

Mark Stephens (President, KCSA) 
Kathryn Zmetana (PLA Coordinator) 
Brian MacLean 
Roger Elmes 
Gordon Lee 
Alice MacPherson 
Linda Coyle 

I. Confirmation of Agenda 

Add: #9: Notice of Motion (Jim Jamieson) 
The revised Agenda was confirmed as distributed. 

2. Approval of Minutes 

Moved byN. Wainman, seconded by R. Clubb, 

Barbara Melnyk (Recorder) 
Judith McGillivray 
Robin Russell 
Ron Shay 
Barbara Smith 
Newton Wainman 
Skip Triplett 

THAT the Minutes of September 13, 1999 be approved. 
CARRIED 



EDUCATION COUNCIL MINUTES 
October 4, 1999 
Page2 

3. Chair's Report 

a) The Business Department will discuss the Fashion course outlines. 

b) The Design area have brought forward further suggestions for revisions to the Course 
Outline Manual. 

c) Attended a CoEdCo Meeting on October 2"". The Committee has agreed to meet 
twice instead of three times a year. Work on the Policy Framework for Educational 
Technology is nearing completion. CoEdCo has requested representation on the 
C2T2 Board due to the many initiatives that require Education Council approval. 
Also Ministry will investigate the credential issue for credit/non-credit courses. 

d) The approval of degree programs needs to be made in the I ight of institutional 
priorities and funding constraints. Whether a program meets institutional priorities 
needs to be decided before too much energy is expended. 

4. Committee Reports 

4.1 Degree Proposal Assessment Committee - No report 
4.2 Curriculum Approval 

Moved by R. Shay, seconded by L. Anderson, 
THAT the following course outlines be approved, subject to revisions. 
INFO 4220 - Advanced Systems Diagnosis and Interfaces 
INFO 4230 - Software Engineering Implementation 
INFO 4320 - Software Quality Assurance 
INFO 4330 - Data Warehousing and Data Mining 
LBED 4210 - Ethics, Morality and Social Issues 
ENTR 4120 - Human Resource Management 
ENTR 4250 - Entrepreneurial Leadership Practicum 

THAT the following lnterdisciplinar)' Design courses be discontinued: 
!DDS 1170 - Fundamentals of Pattern Drafting 
!DDS 1175 - Introductory Garment Construction 
CARRIED 

4.3 Grant Applications Review - No report 
4.4 Liberal Education Curriculum Committee - No report 
4.5 International Education 
4.6 Prior Learning Assessment 

The PLA report is on hold while Kathryn Zmetana talks to divisional curriculum 
committees about residency requirements. Once completed, Kathryn will summarize 
comments and bring back to Council for review. 

.· 

• 

• 

• 
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4.7 Intake Testing and Assessment 

Robin Russell reported that Jody Gordon, Assistant Registrar, will investigate 
whether we can obtain Grade 12 examination marks. As well, Joy Jones will follow
up with faculty who have not submitted information on how their program student 
interviews are conducted. Derek Francis has offered to assist. The Committee 
continues to look at entrance requirements across programs. 

5. Degree Program Concept: Social Research Administration and Policy Analysis 

Brian Maclean indicated that internal consultation for this degree program concept took 
place at the Social Sciences and Music annual meeting, and as well, it was discussed 
extensively at the Social Sciences curriculum meeting. The division approved the concept. 
Brian indicated that in terms of labour market data, he has heard from ten organizations that 
would be interested in meeting to talk about the proposed degree program. There is a 
substantial need in the community for this type of graduate. 

On review, Council made the following suggestions for revision: 

On page 1, Under Student Profile, 3"' paragraph, suggest using other terminology than "first 
class standing". 

There was discussion as to whether post-secondary students would be able to access this 
degree. In response, Brian indicated that the program would be available to anyone who 
has the background skills necessary to complete it. As Kwantlen is deliberately trying to 
integrate credentials, it was indicated that designing the program in two two-year segments 
to allow laddering was the option most likely to be successful. Jn terms of the laddering 
issue, Brian stated that one of the important elements of the degree program would be that 
if students wanted to take graduate level study, it would be possible for them to go on to a 
Master of Art degree. Brian noted that the whole program rests on the principle of sharing, 
egalitarian principles and working together to build community. 

Moved by L. Anderson, seconded by B. Smith, 
THAT Council approve the Degree Program Concept Social Research Administration and 
Policy Analysis for advancement to the Letter of Intent stage. 

6. Letter of Intent" Golfcourse!furfgrass Maintenance 

Alice MacPherson reported that this is a non-degree, 16 week program that includes a 
two week practicum component. JI' . 
On discussion, the following information was requested: on page 2, under Recruitment and r...... T iJ.l Y 
Testing: the specific oral comprehension test and the SLEP test score needs to be - I~ ,.,
documented. On page 4, under Labour Market Demand, it appeared to Council members v~ 
that the number of golf courses is quite high. Is this number correct? 

Moved by R. Shay, seconded by P. Bolio, 
THAT the Letter of Intent for Golfcourserfurfgrass Maintenance be approved. 
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7. Memorandum of Understanding: Dougla" College and Kwantlen University College re 
BBA in Entrepreneurial Leadership and B. Tech in Infonnation Technology 

Moved by R. Clubb, seconded by J. McGillivray, 
THAT Council approve the agreements between Douglas College and Kwantlen University 
College with regard to entrance into the BBA in Entrepreneurial Leadership and B. Tech in 
lnfonnation Technology programs. 

These agreements will facilitate the block transfer of students, with appropriate prerequisite 
qualifications, into the third year of these degree programs at Kwantlen, provided all 
entrance criteria are met and space remains available in the programs. 

8. Registration Issue 

The Chair asked Council members to hold this issue until the next meeting as the Deans are 
exploring a number of proposals to improve access and retention. 

Moved by L. Anderson, seconded by P. Bolio, 
THAT discussion on the registration issue be placed on the November I, 1999 Council 
agenda. 

9. Next Meeting: November I, 1999 - 4: 15 p.m. - Surrey Campus Boardroom (G2 I I 0) 

I 0. Adjournment: The meeting adjourned at 5:25 p.m. 

• 

• 

• 



~<-. I<wantlen 
UNIVERSITY COLLEGE 

EDUCATION COUNCIL 

MEETING DATE: 
AGENDA#: 
PREPARED BY: 

November 1, 1999 

6 
John Slattery 

ISSUE: Review of Grant Applications Panel Criteria 

ACTION: Council is asked to review revisions to criteria for the 
Grant Applications Panel. 



MAILING ADDRESS TELEPHONE 
12666- 72nd Avenue (604) 599-2100 
Surrey, BC 
Canada 'flW 2M8 

I Memorandum I 
EDUCATIONAL PLANNING 

TO: Jim Gunson 

c: eJ~ 
FROM: John Slattery 

DATE: 25 October 1999 

SUBJECT: Grants Applications Panel 

The Grants Application Panel met last week to review its procedures, correspondence packages, criteria, 
forms, etc. as they apply to the granting of internal curriculum development funds. While much of this 
concerns the internal operations of the Committee, there a several elements that should be reviewed by 
the Education Council. 

I. Criteria for Evaluation of Proposals for Internal Funding 

2. A grant limit of$10,000 unless waived by GAP ifthe "circumstances, quality and impact" of the t,.,. proposal are sufficiently exceptional . 

. f@ A new stipulation that applications will be received from" an approved, Collective-Agreement-
' covered 'program", but not from a program" whose faculty are not covered by the 'culty Collective . i. 

Agreement." Under this provision, some CE areas would qualify but ncit others~~;r-,,.0 

4. A grant acceptance sign-off sheet for successful applicants, and a Project Report form ~t trantees 
will be expected to complete when they finish their project. The latter would be sent to GAP and to 
the Education Council. 

The first of these is contained in a two-page document that is being circulated (along with this memo) to 
all Education Council members for the November I meeting. Joy Jones will make the presentation on 
GAP's behalf. 

The next two items are contained on the instruction sheets that will be sent to anyone interested in 
submitting a proposal. A copy of the complete set of instructions also bring sent out to all Education 
Council members. 

The forth item is contained in two documents, also attached. 

For the information of Council Members, GAP will issue its call for proposals on or about December I 
this year in order to give prospective applicants lots of time to prepare. The submission deadline will be 
March 3, 2000. 
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GRANTS APPLICATION PANEL 

CRITERIA FOR EVALUATION OF PROPOSALS FOR INTERNAL FUNDING 

When GAP reviews applications, GAP members individually assign it one of three priorities: A 
(very good), B (possible) or C (reject). GAP members then review together the "A's and the 
"C's to achieve a consensus judgement about them. If money still remains after all the agreed
upon "A" projects have been accommodated, the "B" group is examined, discussed, and usually 
rank ordered. In arriving at their individual and collective decisions, GAP uses the following 
criteria: 

1. MEASURABLE PROJECT OUTCOMES 

a) the goals of the project (clarity, reasonableness) 
b) the description of the finished product (match with goals) 
c) description of what the project is expected to accomplish or how it is to be used 

(utility, achievability) 
d) relationship to the KUC mission statement (relevance) 

2. SCOPE OF APPLICATION AND ADAPT ABILITY 

a) the degree to which the finished product(s) are in demand within the discipline, 
department or program to which the applicant belongs 

b) the extent to which the product(s) apply to other disciplines, departments, or 
programs or could be used by them 

For example: the development of new teaching modes or training 
material for applying new teaching modes might impact more than 
one department or discipline in the college. 

c) the degree to which this project will satisfy the demands of the marketplace or of 
receiving institutions 

3. RELEVANCE TO STUDENTS 

a) number of students affected 
b) the level of student intere~t 
c) the contribution it might make to the achievement of student learning outcomes 
d) other student benefits 



4. TIME FRAMES AND IMPLEMENTATION 

a) Start and end dates (the extent to which the project is likely to be completed within 
the next fiscal year [April I - March 31)) 

b) additional requirements for implementation (attainable?) 

For example: new equipment, additional space, etc. 

5. ENDORSEMENT 

a) nature, relevance and extent 

For example: Department(s}, Curriculum Cammi/lees, Divisional Coordinator, 
Convenor Group(s), other internal groups. external bodies. 

6. COSTS 

a) sufficiency of detail 

For example: x sheets of photocopy limes y cents per sheet, postage, software 

b) realism 
c) Dean's signature 
c) joint proposals 

7. POTENTIAL FOR COST RECOVERY 

Not normally a criterion, but the information could impact on the final agreement if the 
project is approved for funding. 



Instructions 

INTERNAL CURRICULUM DEVELOPMENT 
PROJECT PROPOSALS 2000/2001 

• Fill in the attached PROJECT PROPOSAL FORM completely. If a section does not apply, 
write "NIA" in the blank space. Keep to the space provided. Ifthere is additional 
information you wish to present, include it in an appendix. 

• Avoid the jargon of your discipline when you fill out the FORM. Remember that most of 
your peers on the Grants Application Panel will not be from your teaching or service area .. 

• A limit of$ I 0.000 per project grant has been established to ensure that the maximum 
number of qualifying applications can be accommodated. Rarely, GAP may determine that a 
larger grant can be made, but the circumstances, quality and impact of the proposal will have 
to be quite exceptional for this to happen. 

• The COSTS boxes (Section 8) must be completed in consultation with your Dean, who must 
sign off this section in the space provided. Faculty release time, if required, can be prorated 
from the following formula. For a one semester, Y. time release, divide the proposed 
recipient's annual salary by 8, then multiply the result by 117% to take benefit~ into account. 
E.g. For someone at Step 13 after April I, 2000 this comes to: ~~ 

$65,20018 x 111% = $9,535,50. (/" r, JJ--
. l'fa""" { 

Joint proposals: these may be submitted with other disciplines within Kwantlen, with other 
educational institutions, or with other community agencies and/or institutions. In some 
cases these may also be other sources of funding. 

• Consult with your Division's Grants Application Panel (GAP) representative before you 
submit your FORM. This informal step has been included to help ensure that what you 
present is clear and complete. (You can obtain your GAP representative's name from your 
Dean or by calling the Educational Planning office at 3253.) 

• GAP - at its sole discretion - may ask to meet with individual project proposers to get 
additional information about the proposals. 

• Be aware that if your application is successful you will be asked to sign a Project Agreement 
letter. Upon completion of the project you will also be asked to complete a one page Project 
Report for the Education Council. 

• Sometimes GAP will make only a partial grant for a project. When this happens, you may 
need to scale down the project to match the resources available. Alternatively, you may be 
able to obtain supplementary funds from somewhere else. In all these cases, the recipient 
will be asked to indicate on the Project Agreement how the project will be scaled down or 
how you plan to supplement the grant. 

e/edplan/my _files/comm ittees/gap/00-0 I /Supplementary Instructions.doc 10/25/99 



Situations in which curriculum development funding mav be sought 

• New (non-degree) program development for programs whose faculty fall within the 
Collective Agreement. 

Grants for this may be made, but only after at least approval-in-principle for the program 
has been obtained from the Education Council. 

• Major upgrades to existing curriculum content and to groups of course outlines. 

Minor adjustments to curriculum and the rewriting of course outlines are the 
responsibility of all faculty members, and should not normally require release time from 
teaching duties. Occasionally, a major upgrade is required (often by a change in external 
requirements) that is beyond the ability of an individual faculty member or of a 
department to carry out within the course of their available accountable or 
developmental time. These are the situations that this fund may cover. 

• Addition of new courses to an approved, Collective-Agreement-covered program (other than 
to a new degree program). 

This activity may be supported in situations where existing accountable and 
developmental time cannot reasonably be expected to be sufficient to do the work. 

• Development of resource materials (major slide collections, manuals, assessment tools, etc.) 
in support of new or existing courses. 

Same as the preceding. Note, however, that instructional resources that must regularly 
(and hence predictably) be upgraded should be covered by the department's regular 
operating budget, as part of the normal cost of "doing business." This includes 
replacement costs for faculty doing such work. 

• Research and development of new teaching modes for courses and programs. This may 
include training costs in some cases. 

Same as the preceding, except in cases where special funds are available from elsewhere 
within Kwantlen. 

Projects (or portions thereof) that are not covered by this fund 

• Full-time release to write a book. Faculty should apply to the Ed. Leave Committee for this. 

• Computer or computer software purchases (sometimes included along with release-time 
requests). If this portion of the request is for a few hundred dollars, applicants should look 
to their own departmental or divisional budgets to cover it. If the request is for more than 
this, applicants should go through the Kwantlen-wide Consultative Commillee on Education 
& Technology. 

e/edplan/my _ liles/committees/gap/00-0 I /Supplementary Instructions.doc 10/25/99 



If the success of the project depends on whether or not the needed hardware or software 
can be obtained, then this should be stated in the proposal. If approved, release of the 
project money will be contingent on these resources having been obtained. 

• Projects related to programs or courses whose faculty are not covered by the faculty 
Collective Agreement. 

e/edplan/my _ files/committees/gap/00-0 I /Supplementary Instructions.doc 10125/99 



CONGRATULATIONS! (DRAFT) 

The Education Council has approved a grant of$ for your proposal 
------------· There were many submissions for these grants and you are to be 
congratulated for having been successful in this competition. 

If the amount of this grant is less than that requested, please detail in the Comments box below 
how you plan to scale down your proposal, if necessary. If supplementary funds can be obtained 
from another source then scaling down may not be needed. If this is the case, please infonn this 
office by noting the details in the Comments box. 

Please recall that as a condition of this grant you are obligated to submit a short Report stating 
what has been accomplished. A blank Report copy is attached for your use. This Report is due in 
to this office on March 31, from whence it will be forwarded to the Education Council. The 
Council may also ask you to share the results of your work with your Kwantlen colleagues at its 
annual PD day. 

By accepting the grant, you also agree to infonn this office about any changes in your 
circumstances that might cause you to alter the approved project or to be unable to meet the 
completion deadline. 

Please sign below in the appropriate space and return this memo to me. 

I accept this grant and agree to abide by its tenns and conditions. 

Signatur~:· ________________ _ 

I do not accept this grant. Please reallocate the money to another deserving project. 

Signature:-----------------

RECIPIENT COMMENTS 
(if needed) 

John Slattery, Dean of Educational Planning 

e/edplan/my _ files/comminees/gap/00-0 I/ Acceptance.doc 10/25/99 



INTERNAL CURRICULUM DEVELOPMENT PROJECT REPORT 
(DRAFT) 

Project Name (Please print):---------------

Your Name (Please print): 

Date: ----------
Outcomes Achieved: 

Variances from original plan (if any): 

Steps being undertaken for implementation (if applicable): 

Other comments: 

e/edplan/my _files/committees/gap/00-0 I /Report.doc 10/25/99 
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J. Gunson 

EDUCATION COUNCIL 

ISSUE: 

ACTION: 

English Language Skills Survey - Executive Summary 

To discuss and review recommendations for future 
research and further actions. 
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Executive Summary 

Overview and Research Questions 
The E11glish La11g11age Skills Survey was undertaken as a response to concerns about students' 
allegedly poor academic performances which have been attributed to inadequate preparation, vis
a-vis the level of English language skills required for college level course-work. Intended as a 
preliminary study, the survey attempted to ascertain (I) instructors' perceptions of students' 
English language skills and (2) instructors' coping strategies for dealing with language skills 
difficulties in their classrooms. 

Data Collection and Analysis 
A three-page questionnaire (comprising 14 closed-ended questions and one open-ended question) 
was mailed out to 309 instructors who taught entry level courses-across a variety of 
disciplines-during the spring 1999 semester. O~e _!!.u.ndred and thirty surveys were completed 
and returned to the Educational Planning department. Survey data were broken out and analyzed 
by (1) campus and (2) categories of disciplines. Responses to the open-ended question (question 
15) were broken out by campus and subject category, and are presented in Appendix D of the 
General Report. 

Highlights of Results 
English Language Skills 
• One of the most pervasive themes that emerged out of the data was the apparent 
i~en the degree of importance that instructors attached to specific language 
skills and their perceptions of students' abilities in these areas. For example, based on the 
overall frequency distribution, the top three skills rated as "important to very important" 
included (I) identifying main ideas and details (reading comprehension); (2) understanding 
formalized lectures (listening comprehension); and (3) understanding vocabulary in context 
(reading comprehension). Yet, only 50% (62/124) of the instructors who responded to this 
question rated their students' abilities to identify main ideas and details as "somewhat good 
to good", and only 31 % (39/126) of instructors rated their students' abilities to understand 
vocabulary in context as "somewhat good to good". 

• Of the four groups of language skills (writing, reading comprehension, listening 
comprehension, and verbal), instructors generally perceived students as performing better in 
the areas of verbal skills and listening comprehension skills than in reading comprehension 
and writing skills. 

• The results of a data analysis for question 5 (part B) by campus indicates that, with the 
exception of the Newton campus·. instructors consistently perceived students'.writing skills 
as being poor to somewhat poor. There are slight differences, across campuses in instructors' 

'The differenl pallem of resuhs for 1he Newlon campus may be due 10 ins1ruc1ors raling students' language skills in 
terms of their relevance to vocational courses. 

ii 
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perceptions of students' reading comprehension skills and verbal. The results of cross-
tabulations by campus indicate that, generally, instructors perceived students' abilities on • 
some verbal skills as "somewhat good.to good". Cross-tabulated data also suggest that 
instructors generally perceive s~µden't1 listening comprehension skills as being "somewhat 
good to good". 

• The results of a cross-tabulation for question 5 (part A) by subject category indicate that 
certain writing skills (e.g., organizing sentences and paragraphs, developing and organizing 
ideas, and using appropriate grammar, etc.), reading comprehension skills (identifying main 
ideas, identifying inferences, applying critical/analytical thinking skills, understanding 
vocabulary in context), listening comprehension skills (understanding formalized lectures, 
understanding free-form discussions, understanding one-to-one communications with 
instructors), and verbal skills (interacting with the instructor, engaging in class discussions, 
working collaboratively with peers) were rated as important to very important across most of 
the subject categories used in this study. 

• As with the data analysis by campus, the data analysis for question 5 (part B) by subject 
category indicate that, generally, instructors perceived students' writing skills as "poor to 
somewhat poor". Perceptions of students' reading abilities varied slightly by subject 
category (e.g., business, health, humanities, and vocational instructors were slightly more 
inclined to perceive their students' abilities to identify main ideas and recognize an author's 
purpose as being "somewhat good to good") and specific reading skills. Instructors across 
subject categories generally perceived students' listening comprehension skills as being 
"somewhat good to good", although there were some variations for specific skills within this 
skills group. Likewise, instructors from acro~s subject categories tended to perceive 
students' verbal skills (e.g., in terms of interacting with instructors) as "somewhat good to • 
good". 

Responses to Language Skills Issues 
• The results of the data analyses indicate that approximately three-quarters (96/129) of the 

instructors who participated in this survey have adopted various types of coping strategies in 
response to language skills issues in their courses. This course of action would appear to be a 
response to a perceived lack of responsiveness to language skills issues at the departmental 
level: 43% (55/129) of the participants in this survey assumed that their departments had 
taken no special action vis-a-vis responding to concerns about students' English language 
skills. 

• Instructors on the Richmond campus seemed most likely to have adopted individual 
strategies for dealing with language skills issues in the classrooms and seemed most likely to 
assume that departments had taken no special actions. Although instructors in all subject 
categories indicated that they had adopted some coping strategies, the responses were more 
prominent in the Humanities and Social Sciences disciplines. Some differences apparently 
exist between the two groups of disciplines in terms of favoured (or most frequently used) 
strategies; for example, whereas humanities instructors were inclined to counsel students to 
withdraw from a class, social sciences instructors were inclined to provide more visual 
materials in the class. Overall, the three strategies most frequently employed by instructors 
who responded to this question were: (I) altering verbal presentation style (71%); (2) 
providing more visual materials (53%), and (3) referring students to other college resources • 
(52%). 

111 
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• The data suggest that instructors are more inclined to feel satisfied with their individual 
responses for coping with language skills issues than with their departments' responses to 
this issue. 

• Despite the finding that most instructors are satisfied with their individual coping strategies, 
there appears to be fairly widespread interest among instructors in acquiring additional 
information about language skills; 70% (871124) of the instructors in this survey indicated 
that they thought Kwantlen should offer workshops that would help instructors to deal with 
language skills issues. 

Recommendations for future research and further actions 
Future research into this area might include: 
• Comparing soft data from this report (i.e. instructors' perceptions of students' abilities) with 

hard data such as grade distribution reports for the entry-level courses covered by this survey 
as means of further exploring whether instructors' perceptions accurately reflect whether 
students' English language skills are adequate to maintairi "C" level work. 
Reviewing evaluative research, at a future point, to determine the effect(s) of the new 
prerequisites on students' performance in English I JOO and 11 IO. 
Collecting additional data on instructors' coping strategies. This could be achieved through 
a literature review and, possibly, by contacting other colleges 

Recommended actions include: 
• Initiating discussions within each department to examine the implications of this exploratory 

research. Topics tha! might be explored in such discussions include questions around 
students' English skills and the curriculum and classroom responses to language skills issues. 

• Using the results of such discussions to develop further research questions within each 
department or program area 

• Inviting the Intake Testing and Testing Committee to review the Survey Report and provide 
feedback 

• Inviting the Deans and other administrators to encourage and support department level 
discussions 

• Inviting other interested parties within Kwantlen (e.g., Leaming Centre personnel, Employee 
Development staff) to review the Survey Report and contribute to the process of finding · 
solutions to the issues raised in this report. 

IV 
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Executive Summary 

This project was funded by the Centre for Curriculum, Transfer and Technology 
as part ofa larger Secondary to Post-secondary transitions initiative and 
completed between September and December 1998. The project defines for 
prospective students entering programs in health sciences and human services 
in British Columbia the proficiencies or abilities (knowledge, skills, values) that 
are necessary to ensure a reasonable chance of success in these programs. 

2 

lnfonnation on existing program pre-requisites and admission practices for the 
health sciences and human services programs throughout British Columbia was 
summarized and this data fonned the basis for the development of two focus 
group interview guides that were used during the data collection phase of the 
project. Faculty/administrators and students/graduates from representative 
health sciences and human services programs throughout British Columbia were 
surveyed. 

In tota~ ten institutions were sampled for this project, including five colleges, four 
university colleges and one institute of technology. Seventy three fuculty I 
administrators and 75 students I graduates participated. Participants provided 
positive feedback on the process. Many were appreciative of the opportunity to 
discuss and compare ideas and experiences with individuals from other 
programs. The groups validated the worth of this research and students in 
particular stressed the importance of including their perspectives. 

The research findings identified proficiencies in the academic and non academic 
areas. The proficiencies in the academic areas included English, Math, Science, 
and computer skills and abilities. The focus in the non academic area included 
learning skills, skills for learning and life, work experience, interviews and 
orientation sessions. There was a lot of commonality in the responses amongst 
the participants. There were more similarities than differences between colleges, 
programs, fuculty and students. 

Findings indicate that English is identified as very important for success by both 
faculty and student groups. Skills in speaking, writing and reading were identified 
as most important. The most significant gap or difficulty is in the area of writing 
skills - spelling, grammar, punctuation, and sentence and paragraph 
composition. Gaps in basic math skills were identified by all groups, i.e. 
multiplication, division, subtraction, addition, fractions, using formulae, ratios and 
percentages. Generally, the skills and abilities gained from secondary school 
sciences are seen as adequate except in relation to the health science 
technology courses. Some programs required basic computer skills as a 
prerequisite. The majority of students had some requirement for computer skills 



during their program (e.g. research, papers, assignments etc.). All groups were 
clear that basic computer literacy is valuable and contributes to success. 

3 

St11dents and faculty identified a variety of specific learning skills that were 
important in the areas of study skills, reading efficiently, organizing study time, 
note taking and writing exams. Genera Uy, students reported that they did not 
have these skills upon entry. A large numberofskills/abilities were identified that 
relate to success, not only in learning but also in life. Every group identified the 
same three areas important for success- organization and time management, 
communications and interpersonal skills, and responsibility and accountability for 
self and learning. 

Both students and faculty valued work experience because it helped students to 
make a more informed career choice and provided an opportunity to work with a 
particular client group and understand the realities of the work place. The 
majority of educational institutions surveyed did not require an interview as a 
prerequisite to entrance. The students who had been involved in either individual 
or group interviews spoke very positively of the experience in terms of learning 
useful and detailed program information that helped them succeed in the 
program. All educational institutions required orientation or information sessions 
prior to entry into the program. Both students and faculty spoke positively of the 
value of an orientation and how this relevant information facilitated student 
success. 

• 

• 

• 
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Recommendations 

I. Develop a user-friendly information resource package, outlining _the 
proficiencies identified in this project, for use by prospective students I advisors I 
counselors in the secondary and post-secondary systems. This resource 
package should be widely disseminated throughout the province. 

2. Share this repon and its findings with the appropriate stakeholders 
throughout the province. Sharing ofthe information through workshops and 
presentations is preferred because it makes the content more "real" and 
interesting rather than 'lust another report". Specific groups that need to be 
targeted include all Heahh and Human Services articulation committees plus the 
Deans and Directors of Health and Human Services programs. Presentations to 
these committees could be pan of their regular meetings occurring between 
March and June, 1998. Likewise, presentations should be made to counselors 
and advisors, in both the secondary and post-secondary systems. 

3. Develop a self-assessment inventory, reflecting the proficiencies identified 
in this project. This would be a useful tool for preparing prospective students 
prior to entry into a health or human service program. It is rec.ommended that 
such a tool be developed and made readily available to health sciences and 
human services programs. Such a tool could be included in the resource 
package recommended above. It could also be the basis of another research 
project specifically aimed at determining to what degree the identified 
proficiencies are correlated with learner success. 

4. Foster connections between the secondary and post-secondary systems. 
In respect to this project, it is recommended that discussions take place between 
the two systems about ways to share the findings and help students gain the 
proficiencies needed for success. Planning for student success will likely result in 
short-term and long-term goals for both the secondary and post-secondary 
systems. It is important to debunk the myths that seem to exist about health 
sciences and human services. Some misconceptions reported related to gender 
bias (males do best in careers in sciences, females do best in the human 
services/helping professions) and programs being "easy" or only for those who 
are academically limited or challenged. 

5. Develop a multi-disciplinary career preparation course which emphasizes 
the proficiencies needed for success in health sciences and human services 
programs. This course would be aimed at secondary students and would place 
particular emphasis on the life and learning abilities needed for success. It might 
be useful to investigate how such a course could be integrated with the CAPP 
program presently in place within the secondary system. 



5 

6. Encourage and support connections and collaboration. It is recommended 
that the post-secondary system offer a greater variety of connections with 
secondary students. This might include having instructors available to high 
schools to provide information about courses or programs. Connections could 
also take the form of career prep courses or workshops, and/or the offering of 
post-secondary level credit courses to select secondary students. 

7. Share work done and develop a provincial resource. Many post-
secondary institutions offer college and career prep courses that contain useful 
and creative content and learning approaches that assist learners to make 
successful transitions. It is recommended that a provincial resource package be 
developed that brings together the content and approaches used in these 
courses and makes them available to "regular"fuculty. 

- -

8. Learn from each other and share best practices. In a similar vein to the 
project described above, it is recommended that a project to identify and share 
best practice models in helping students make successful transitions from 
secondary to post-secondary education be undertaken. 

• 

• 

• 
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Secondary to Post-Secondary Transitions Project: 
Identification of Proficiencies that Contribute 

to 
Success in Health Sciences and Human Services 

Programs in British Columbia 

fil Project Description 

The aim of this project was to define for prospective students entering programs 
in health sciences and human services in British Columbia the proficiencies or 
abilities (knowledge, skills, values) that are necessary to ensure a reasonable 
chance of success in these programs. 

The programs involved in this project included: 

(9 Nursing Programs (Registered Nurse, Licensed Practical Nurse, Registered 
Psychiatric Nurse) 

(9 Dental Programs (Dental Hygiene, Dental Assistant) 
(9 Early Childhood Education Programs 
(9 Child and Youth Care Programs 
(9 Continuing Care Programs (Resident Care Attendant, Home Support 

Attendant) 
(9 Human Service Worker Programs (Community Support Worker, Social 

Service Worker, Special Education Assistant, First Nations Family Support 
Worker, Classroom and Community Support Worker) 

7 

(9 Health Technology Programs (Bio Medical Engineering, Respiratory Therapy, 
Nuclear Medicine, Pharmacy Technology, Medical Laboratory Assistant, 
Medical Imaging, Environmental Health, Electroneurophysiology) 

(9 Other Programs that are recognized as Human Service programs by 
individual colleges (Sign Language Interpretation, Recreation Leadership) 

The project was guided by an Advisory Committee (Appendix A) with wide 
representation from post-secondary institutions throughout British Columbia. 

IV Process es 

During the initial phase of the project, the project managers collected and 
summarized information on existing program pre-requisites and admission 
practices for representative health sciences and human services programs 
throughout British Columbia . .This information formed the basis for the 

• 

• 

• 



development of two focus group interview guides that were used during the data 
collection phase of the project. (Appendix Band C). 

A literature search was also undertaken to collect information from other post
secondary institutions or systems which have made efforts to identify and define 
entry level proficiencies. 

Consultation with the Project Advisory Committee resulted in the adoption ofa 
research design based on a series of focus group interviews with . . 

fuculty/administrators and students/graduates from representative health 
sciences and human services programs throughout British Columbia. 
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Between September and November, 1998, the focus group mterviews were 
conducted. The project managers visited seven post-secondary institutions to 
conduct fuce-to-fuce focus group interviews with groups offuculty/administrators 
and groups of students/graduates from a variety of health sciences and human 
services programs. The seven institutions that were visited were: 

(!) British Columbia Institute ofTechnology 
(!) Camosun College 
(!) Douglas College 
(!) Kwantlen University College 
(!) Malaspina University College 
(!) North Island College 
(!) University College of the Fraser Valley 

As well, the project managers jointly conducted focus group interviews via video 
conference with groups of faculty/ administrators from:. 

(!) College ofNew Caledonia 
(!) Selkirk College 
(!) University College of the Canboo 

In Iota~ ten institutions were sampled for this project, including five colleges, four 
university colleges and one institute of technology. Efforts were made to include 
representation from institutions from all regions of the province. The total number 
offuculty I administrators who participated was 73. The total number of students 
I graduates participating was 75. A list of all participants is included with this 
re port (Append ix D). 



General observations about the data collection process: 

Q) The focus group interview approach seems to have been a good design. It 
has resulted in thoughtfu~ reflective input from filculty, administrators, 
students and program graduates. 

Q) The process and the data collection tool were structured but purposefully 
designed to be open and flexible enough to allow for additions and the 
building on each groups contributions. This 'emergent design approach' 
proved usefu~ for example, when new data emerged in the area of learning 
.skills and the survey tool was adapted to include this new category. 

(!) Participants gave us very positive feedback on the process. Many were 
appreciative of the opportunity to discuss and compare ideas and 
experiences with individuals from other programs. The groups validated the 
worth of this research and students in particular stressed the importance of 
including their perspectives. · · 

(!) There was a lot of commonality in the responses amongst the participants. 
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There were more similarities than differences between colleges, programs, 
raculty and students. Considering the strong sample size and the common 
responses, we can feel filirly sure that the results are quite representative of 
the health sciences and human services post-secondary programs in B.C. 

During the month of December, 1998, the results of the focus group interviews 
were analyzed and documented. A draft report was submitted to the Steering 
Committee for review and final input. lbe final report was completed and 
submitted to the Centre for Curriculum, Transfer and Technology at the end of 
December. 

V. Findings 

A. Academic Proficiencies (Knowledge, Skills, Values and Abilities ) 

I. English 

OVERVIEW 

(!) English is identified as very important for success by both filculty and student 
groups. 

Q) Skills in speaking, writing and reading were identified as important. 
(!) The most significant gap or difficulty is in the area of writing skills -spelling, 

grammar, punctuation, sentence and paragraph composition. 
(!) Students emphasized the importance of strong verbal skills. 

• 

• 

• 



(') Related areas: developing and organizing ideas, ability to think critically, 
strong research skills were also identified as predictors of success. 

PROFICIENCIES-

The Knowledge, Skills, Values and Abilities Related To: 

Speaking 

Speak clearly 
Speak precisely 
Speak in a manner that can be understood by others 
Gauge level of understanding of the person you are speaking to and adjust 
accordingly 
Speak in an appropriate manner to others 
Use correct level and adequate use of vocabulary 
Use common language in a capable way 
Give an explanation and stay focused on·topic 
Explain procedures using simple words 
Articulate a point of view clearly and without a lot of jargon 
Give oral reports 
Give and receive constructive feedback 
Do group presentations, presentation skills 
Speak well and be understood in public, public speaking skills 

Writing 

Write legibly so it can be understood 
Use correct spelling 
Use correct punctuation 
Frame a short essay- staying on topic and being focused 
Organize an outline and stay on topic 
Write essays and papers with correct spelling and grammar 
Write and structure a complete and correct sentence 
Document references and acknowledge citations correctly using the identified 
format (e.g. AP A) 
Document in an objective, fu.ctual and clear manner 
Organize thoughts and develop logical sequence and flow, organization of 
written skills 
Look up alternate words - can use a thesaurus 
Discern ideas from the written word 
Write in a non-judgmenta~ fu.ctual and objective manner 
Develop an idea in writing from introduction to body to conclusion 
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Think critically and write these thoughts clearly 

Reading 

Read a textbook effectively and efficiently and retain complex information 
Identify main points and essential detail in a text 
Read large amounts ofmateria~ focus and comprehend it 
Skim and scan effectively and efficiently 
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Use a thesaurus and dictionary correctly, know when they need to stop and look 
up .words 
Read and critically analyze materials 

"QUOTES" 

(!) We are looking for writing skills- proper sentence strocture, ability to think 
critically, com pre hens ion. It ls di.fficu/J for students to get their ideas down on 
paper, writing skills are minimal in many cases. 

(!) /feel like I can I write a paper properly, even though I did really well in English 
12. I didn I realize how much writing I would need to do in college! 

(!) The grade level achieved in grade 12 does not necessarily reflect the level of 
skills or competencies required. Maybe a C+ls too low for what we demand 
of students. Even students with a year I university English course still don I 
have the required abilities .in some situations. 

(!) It seems to be tied more to the student than the actual course taken. High 
grades in Grade 12 English ls usually associated with success while medium 
grades don I tell us much. 

(!) I really needed some of the skills I learned way back in English JO; that 
course was more on how to write essays and papers. By the time I graduated 
I had forgotten a lot of this. 

2. Math and Sciences 

OVERVIEW 

(!) Math and Sciences were of greater importance in health sciences programs 
than in human services programs. Health science technology programs, in 
particular, stressed the importance of these abilities. 

(!) Gaps in basic math skills were identified i.e. multiplication, division, 
subtraction, addition, fractions, using formulae, ratios and percentages. 

(!) Dependency on calculators was mentioned as a problem for many students. 
This is of particular concern when the student is not clear on the 
mathematical processes he/she is undertaking, thus aren't able to recognize 
when the calculator answer is incorrect. 

• 

• 

• 



(') Generally the skills and abilities gained from secondary school sciences is 
seen as adequate except in relation to the health science.technology 
courses. 

(!) Many students recognize the benefits of Biology 12. 

PROFICIENCIES-

The Knowledge, Skills, Values and Abilities To: 

Apply basic computation skills; add, subtract, multiply and divide 
Calculate quickly and accurately in areas like fractions, ratios, decimals 
(example, Nursing drug dosage calculations) 
Calculate percentages 
Do basic algebraic calculations 
Know relationships of proportions 
Use a calculator, understand the mathematical processes and l<Ilows when an 
answer is obviously not correct. 
Understand the metric system, ability to convert to metric (e.g. drug dosages, 
use 24-hour clock) 
Problem solve and use some logic 
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Read documents with numbers in them and is able to make sense of them (e.g. 
statistics related to research) 

Biology 

Understand basic human body structure and functions (basic anatomy and 
physiology) 

Chemistry 

Understand gases, acids, the basic chemistry foundation (need the basics to 
understand the vocabulary of the lab reports and to interpret them) 

"QUOTES" 

(!) It is hard for students to move into understanding and analyzing data as they 
are missing some of the math basics. 

(!) I have learned to really depend on my calculator a lot during high school It is 
not such a good habil to have! There are times when I am required to 
calculate math in my head and I can~ do ii. 

(!) Grades are not reflective of the student's ability. There are so many Math 
course options for students now-- too many levels of Grade 11 Math and they 
are not all the same. AtflTSt, it seems like ii helps students, because ii keeps 
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them in school and they can actually graduate. but in the long nm it sets them 
upford![ficullies when they enter college. 

(I) Incorporating Biology 12 with Physical Education would really be helpful, ii 
would have made the Anatomy and Physiology a lot more relevant/or me. 

(I) Sciences in high school (ie. Math 12 & Biology/Chemistry 12) do not prepare 
s/ude nts for our hea/Jh scie nee technology programs. Instructors ofie n have 
lo go back to /he basics and review. 

3. Computer Skills 

OVERVIEW 

(I) Some programs required basic computer skills as a prerequisite. 
(I) The majority of students had some requirement for computer skills during 

their program (e.g. research, papers, assignments etc.) 
(I) All groups were clear that basic computer literacy is valuable and contributes 

to success. 
(I) Basic key boarding and word processing skills were identified as useful prior 

to program entry. 
(I) Other relevant skills related to using the internet for research and e-mail 

skills. 
(I) The perception of both groups was that the need for this skill would increase 

in the future. 
(I) All groups reported a lot of variance in students' computer abilities. Generally, 

high school students had more skill but there were still considerable gaps 
from one high school experience to another. 

PROFICIENCIES-

The Knowledge, Skills, Values and Abilities To: 

Demonstrate positive attitude and initiative in learning computer skills 
Demonstrate basic key boarding skills 
Apply basic word processing skills 
Use computer to communicate by e-mail 
Compose, create and structure a paper on the computer 
Access resources using the computer 
Use libraries and search data bases 
Use new programs used in secondary schools and be able to follow simple 
instructions 
Use the internet and conduct a web search 

• 

• 

• 



14 

"QUOTES" 

(')If you don l have /hem lhen ii gives you more slress. Once in /he program you 
don'/ really have lime lo learn lhese skills, ii jusl lakes longer lo com pie le 
assignmenls and creates more s/ress. 

(!)The skills are useful upfronl but 1he comforl and posilive a11i1ude towards 
learning compu1er skills is essen1ial 

(!)There are a lo/ of gaps with high school grads- some are litera/e, some are 
no/. Some s/udenls have only.used computers for games, no/ learning. Some 
have compuleraccess al home, some do no/. 

Q) Word processingjusl helped me lo 1hink and be more professional;for 
example, /he typing andfonnalling of papers lo look professional 

Q) I see a /rend wilh some studenls 1ha1 /hey place loo much of an emphasis on 
com pule rs, in Iha/ /hey are oul of balance and will choose computers over 
inle rpe rs-onal communications. 

B. Non-Academic Proficiencies (Knowledge, Skills, Values and Abilities ) 

I. Leaming Skills 

OVERVIEW 

(!) Students and faculty identified a variety of specific learning skills that were 
important and contributed to success. 

Q) Leaming skills were identified in the areas of study skills, reading efficiently, 
organizing study time, note taking and writing exams. 

(!) Generally, students reported that they did not have these skills upon entry, 
either because they were not needed to the same degree in high school 
and/or no resources or teaching of these skills was made available. 

(!) All post-secondary educational institutions offered a variety of supports and 
resources related to the area oflearning skills such as workshops, resource 
materials, learning skills instructors/fucilitators and student success seminars. 

PROFICIENCIES-

The Knowledge, Skills, Values and Abilities To: 

Take initiative and be responsible for learning 
Apply note taking skills 
Use study time creatively and effectively - become involved in study group, time 
study periods to be most effective, etc. 
Strategize how to do assignments - mapping, outlines, using cards, etc. 



Access resources needed for learning 
Use the library effectively 
Demonstrate organizational skills - able to develop a study/work plan with good 
time management and organize written material in ways that are helpful for 
studying 
Set priorities 
Decide what's critical to know and what's just ''nice"to know 
Use schedules and indexes well 
Recognize the stress related to learning and then manage it effectively 

"QUOTES" 
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(!) I really didn l have a lot of skills in writing exams and taking notes for example 
and I had to get help in these areas. 

(!)For me ii was a maller of changing my atiilude and gelling more serious about 
learning and then learning some skills to help me organize and study belier. 

(!)Students don l come knowing how to be able to read a text efficiently and 
effectively- ii means you just don l highlight'the whole book! 

(!)There is a big gap between highschool and college; you aren l spoon fed at 
college. you re treated as an adu/J. 

2. Skills for Success in Leaming and Life 

OVERVIEW 

(!) A large number of skills/abilities were identified that relate to success, not 
only in learning, but also in life. Every group identified the same three areas 
important for success- organization and time management; communications 
and interpersonal skills; and responsibility and accountability for self and 

··learning. 
(!) Maturity was identified more frequently by faculty as important to success. 

Maturity was a quality related to responsibility, motivation and organization 
rather than chronological age. 

(!) Students noted the importance of good stress management skills and support 
systems. 

(!) Faculty and some student groups emphasized the importance of personal 
values and the ability to be self-reflective. 

(!) Students noted how different this learning experience is compared to 
secondary school and the 'big jump" they needed. to make in adjusting to an 
adult oriented teaching-learning approach. 

(!) Diversity and acceptance of differences was viewed as important by all 
groups. 

• 

• 

• 



(I) The changing reality of being a student today often means that students are 
carrying three responsibilities - full-time learner, parent and worker. 
Economically, times are tight and students must work to survive while they 
learn. · 
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(I) Educational institutions often have not kept pace to offer the flexibility in 
programs that would make it easier for adult students. For example, the 
financial aide system disadvantages students who access part time programs 
or prior learning assessment. 

PROFICIENCIES-

The Knowledge, Skills, Values and Abilities Related To: 

Organization and Time Management 

Assess workload realistically 
Meet demands and commitments 
Anticipate and think ahead 
Set priorities and stay committed to keeping priorities straight 
Develop a plan of action and schedule 
Follow through on plans 
Organize short term and long term 
Do a number of tasks at the same time, multi-tasking 
Display a balance in life 
Identify and set up the financial and social supports required 
Handle other demands such as fumily life but has realistic expectations that are 
their own 

Communication and Interpersonal skills 

Demonstrate listening skills,- actively listens, attends, checks perceptions 
Give and receive constructive feedback 
Display good people skills, capable in social situations and co.mmunicates 
effectively 
Display a genuine interest in other people 
Demonstrate a caring and compassionate manner 
Work effectively with others 
Demonstrate public speaking skills 
Apply group skills, show comfort in working in groups 
Know when and how to be assertive 
Articulate and speak well and communicate needs in a clear fushion 
Take a variety of perspectives and show empathy, taking other people's point of 
view 



Take direction from peers and work with group 
Display caring interactions with others 
Demonstrate leadership skills,- can be leaders within a group but can work 
independently 
Resolve conflict effectively 

Responsibility and Accountability for Self and Leaming 

Be an adult learner 
Kno.w how to learn 
Show confidence to learn and a willingness to engage 
Participate actively in learning situations-inquisitive, asks a lot of questions 
View learning as positive experience · 
Be self directed - able to direct own life and have a clear focus/goal related to 
learning 
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Demonstrate reliable and dependable behaviour (arrives on time, attends 
regularly, calls in when sick for field work, completes assignm.ents on time) 
Take responsibility for oneself and own one's learning and actions without need 
for blame or excuses 
Be motivated 
Show initiative 
Demonstrate independent behaviour 
Demonstrate integrity 
Be self disciplined and show perseverance --start and work through and finish a 
task 
Set realistic goa Is 
Find resources needed and use them effectively 
Seek assistance when needed 
Self-evaluate and identify own strengths and limitations and learning needs 
Respect confidentiality of others. 
Display honesty 
Function ethically in relation to learning and in the work setting 

Self Awareness 

Display a strong sense of purpose and self 
Show confidence that they can succeed, self-assured 
Set realistic expectations ofselfin terms ofthe grades achieved 
Demonstrate a healthy positive self-esteem 
Be open to change and the value of personal growth 
Identify and work through any blocks to personal deve.lopment 
Understand values and how one's own values affect behaviour 
Open to retlection, examining and critiquing self, impact ofselfon others 

• 

• 

• 



Recognize and appreciate other peoples' beliefs and values 
Be open to feedback - can accept, learn from and move ahead 

Group and Team skills 
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Work with others iii a collaborative and respectful way to achieve a common goal 
Display caring interactions with others 
Work effectively with a team, able to work as part ofa team, --know role and 
responsibilities 
Support others when needed 
Take responsibility for own work- can carry own load 
Display awareness and sensitivity towards others in the class 
Show tolerance of group members' point of view 
Give and receive feedback 
Demonstrate good listening skills 

Critical Thinking Skills 

Think critically, take multiple perspectives and solve problems 
Read and discriminate facts from opinions 
Transfer knowledge to see the application ofa concept to a program area 
Integrate what they learn into their own life 
Think divergently 
Examine data or information and come up with a several options and alternatives 
and make the best decision 
Consider all options and ask several questions 
Think through and don't come to a conclusion too quickly 
Consider the specific situation or context to determine the best course of action 

Problem Solving Skills 

Identify problem 
Set realistic goals 
Come up with ideas and a plan 
Put plan into action 
Evaluate ifproblem is solved 
Modify the plan or the solution as needed 

Pe rs o nal Values, Attitudes and Socials kills 

Show respect for self and others 
Enjoy and be committed to serve people 



Display social and emotional maturity, maturity as shown through self-discipline 
and confidence 
Demonstrate emotional stability 
Be adaptable and cope with change 
Connect with others 
Display a positive attitude 
Be enthusiastic and display initiative 
Able to be flexible, not rigid in one's thinking 
Show self confidence 
Display interest in learning and exploring new things 
Interact appropriately, be sensitive to diflerent situations, display common 
courtesies and appropriate language 
Be disciplined, dedicated and work hard 
Trustworthy and honest 
Show interest in other's viewpoint, not too self-centered 
Practice appropriate personal hygiene and personal presentation 

. Be open minded, able to reserve judgment and get away from generalizations 
and to shift with new information 
Display an open attitude about groups of people, e.g. poor people, others who 
are oppressed or different 

Diversity and Individual Differences 

Be respectful and comfortable with diversity in all aspects such as different 
backgrounds, culture, religion etc. 
Recognize gender biases or other biases 
Value those with disabilities or marked differences as equal to all others 
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Show respect for self and others, tolerating points of view that are different than 
one's own 
Acknowledge language and cultural norms and differences 
Display a tolerance for diversity - different beliefs and values as well as different 
cultures and people - able to rid self of stereotypes 
Acknowledge differing life-style choices with an ability to not have to rescue 

Stress Management and Support Sys terns 

Recognize stress and a variety of ways to deal with coping and balancing life 
demands such as studies, poverty, family and work demands 
Manage personal health care, a balance of diet, rest and exercise 
Put financial supports and financial plans in place 
Develop new stress management skills not used before 
Learn from any past experience with stressors 

---- --- --------------

• 

• 

• 
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Attend to own needs and move on - to deal with crises effectively and get on with 
life 
Build a strong support network with family and friends in place before 
commencing the program, and add new supports as needed 
Set up support systems that can realistically handle needs 

"QUOTES" 

(!) You ve got to want to be there because it takes a lot of your life. 
(!) You must be motivated and committed and willing to make short term 

sacrifices for the duration of the program, then your life is your own again- you 
have to have the maturity to realize this. 

(!)People who are the most organized are belier able to fuid time for . 
themselves--that helps with stress too. 

(!)I plan ahead using the semester 4 month calendar it includes my school and 
life. 

(!)Try to come into program wiJhout a lot of emotional baggage - deal with this 
stuff prior to entry if at all possible. 

(!) CommiJment is the number one qualiJy a student needs to have - make 
schooling your main focus, make it your priority for now. 

(!) Gelling personal supports in place especially your personal supports, Jam ily 
supports - this needs to be done ahead of time and is crilical to success. 

(!) The relationship with teachers is so different from high schoo£ at the college 
you are treated as an adult. They really expect you to think and talk more, its 
an adjustment. It/eels like a new learning environment. 

(!)Use your time more wisely; it is possible to work, to go to school and do we/£ 
but you need lo be really organized. 

(!)There is a big difference in reality between high school and my program. I am 
more motivated to learn here, patients rely on me and iJ is expected that I be 
responsible and /want to deliver-- the realiJy that you Ube in the hospiJal the 
next day and not know what you are doing really motivates you too. 

(!) Group work is important. Those unable to work in a group seem to have the 
most stress. 

(!) Values are important -you need to be able to delve into issues that might not 
be comfortable to you and grow from the experie nee. A judg.ine ntal altitude or 
injlexibiliJy will really get you in trouble. 

3. Proficiencies Addressed Through Related Paid or Volunteer Experience 

OVERVIEW 

(!) Both students and faculty valued work experience because it helped students 
to make a more informed career choice. 
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(I) It provided an opportunity to experience what it is like to work with a particular • 
client group such as children or a person with a disability. 

(I) Understanding what the field is really about, the realities of the work place is 
important. 

(I) It is useful for students for resumes and references. 
(I) Work ethic, motivation, responsibility and accountability challenges and 

issues were identified as showing up in this area. 
(I) Volunteer or paid work experience is better when there is some structure 

involved, i.e. why the student is there, what he/she is expected to get out of 
. the experience and guidelines on effective approaches. 

(I) Students found the opportunities to apply knowledge and skills as valuable at 
the time and later when in their program, when they could reflect back on the 
experience and learn from it. 

PROFICIENCIES-

The Knowledge, Skills, Values and Abilities To: 

Clarify and confirm choice of program and career 
Understand the environment of the work and the clientele you will be working 
with 
Make informed choices about the work role and the program 
Understand what the field is really about, some of the challenges and realities of 
the workplace, ''not all glamour" 
Understand the job/role 
Be se If-a ware 
Self assess and to self select 
Communicate with people communicate individually and in a group 
Show motivation and commitment to the program as well as work ethic 
Appreciate the importance ofa caring and supportive nature in these career 
choices 

"QUOTES" 

(I) Experience gives you some idea of what jobs are available and what some of 
the career options are that are available to Grads. 

(I) When you stan classes, you can refer back 10 the volunteer experience and ii 
helps your/earning. 

(I) //gave me an idea of what is out there and a real kick in the bull towards 
re a lily. 

(I) It helped me to fllld out whether or not you will even like the field -- like is this 
where I want to be? 

• 

• 



Q) /1 may give a false impression oflhe field-- ii may no/ always be a realislic 
experience of wha1 is 1he graduale s role and responsibililies. 

(I) There is a real limila1ion o~ /he type ofvolun/eerexperience /hey can gel. 
There is a lo/ more compelilion now for placemen1s. · 
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Q) There is always somelhing you can lake from lhe experience. even i/il no/ 
relaied direclly lo your program. For me. my work wasn t direcl/y rela1ed bu/ ii 
slill helped me wilh my confuience and people skills. 

4. Proficiencies Addressed By References and Interviews 

OVERVIEW 

Q) The majority of educational institutions surveyed did not require an interview 
as a prerequisite to entrance. Some of the reasons for not requiring 
interviews were that it is '\oo labour and time intensive". The subjective 
nature ofthe process and data was also identified as a reason to question 
the relevancy and usefulness of this approach. Another reason was the legal 
concerns and possible issues related to human rights legislation. 

Q) The students who had been involved in either individual or group interviews 
spoke very positively of the experience in terms ofleaming useful and 
detailed program information that helped them succeed in the program. 
Although some students found the experience "scary" they reported feeling 
positive about what they had gained from the process and more sure about 
their program choice and the workload requirements. 

Q) Faculty who participated in interviews found them to be very useful 
Interviews provided the individuals with realistic information about the 
program, workload and financial demands as well as the opportunity for 
faculty to assess the candidates ability to communicate, handle pressure and 
manage the program requirements. 

Q) References from the volunteer site gives information about the candidate's 
abilities to work in the environment of the field, characteristics of the person 
that would lead to success and areas that might cause problems e.g. 
responsibility. 

PROFICIENCIES-

The Knowledge, Skills, Values and Abilities To: 

Know program needs and requirements such as finances, child care, and 
support systems 
Un de rs ta nd the workload 
Demonstrate communication skills 
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Develop resources for references, (reflect professionalism, responsible behavior, 
work ethic, dependability) 
Be aware of one's values and the values and beliefs required for-practice 
Understand what the program is all about, particularly the difficulty and demands 
ofthe program 
Make an informed choice 
Demonstrate group process skills and ahilities, function in a group, to speak up 
and connect with others (group interviews) 

"QUOTES" 

Q) The interview process made me feel confuienl about myself and my choice. 
Q) It is a 2 way process-- gelling info about the program and giving info about 

myself. 
Q) We do group interviews. This shows the candidates abilities in a group. 

Those who are able to connect with others quickly tend to do be lier in the 
program. 

Q) One student didn) have an interview and realized part way through ii wasn) 
for him. He could handle the academic stuff he just didn t want to work in this 
field after he graduated--what a waste of his time. 

Q) It helps the candidates to understand that they are not coming into the 
program to meet their needs; they are there for the client. 

Q) Many of the human services programs are values based. The interview gives 
the opportunity to infonn students and to see if some of the important values 
are present (diversity, respect, caring, advocacy). 

Q) Students can be and are referred to other programs as their true interests are 
revealed through the interview process. 

5. Proficiencies Addressed Through Orientation/Information Sessions 

OVERVIEW 

Q) All educational institutions required orientation or information sessions prior to 
entry into the program. 

Q) Both students and fuculty spoke positively of the value of an orientation and 
how this relevant information facilitated student success. 

Q) One goal of the orientation/information sessions is to provide prospective 
students with the information and resources they would need for program 
entry as well as how to plan for and manage the demands of the program. 

Q) Issues that need to be considered prior to entry are covered such as 
workload, stress management, personal supports, financial supports, 
balancing life demands, and preparing to be a student. 

• 

• 

• 
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(')Orientation sessions focus on giving candidates enough information so they 
can make an informed choice: information about the program foe.us and 
demands, the profession, employment opportunities and earnings, and related 
careers (broaden the students options). 

PROFICIENCIES-

The Knowledge, Skills, Values and Abilities To: 

Understand the program goals and course requirements 
Understand the workload and time commitments required by the program 
Define and modify goals, making them more realistic 
Understand the requirements for entry 
Know the available resources and services e.g. financial aid, learning skills 
supports, daycare options and how to access them 
Appreciate that attendance is critical to success in a program 
Understand the reason for and the emphasis on participation in class 
Know some options to reduce work load (e.g. part-time study, taking courses 
ahead of time) 
Appreciate the importance of self-awareness and the challenge to examine self, 
think critically and be actively partofa group process in the classroom 
Understand the time management skills needed 
Understand the outcome i.e. employment opportunities 
Understand the job role and what the graduate does. 

"QUOTES" 

Q) The orientation session gave me infonnation about the program and future 
options in the fie Id. 

Q) My orientation went beyond the classroom and included a tour of the hospital 
and a chance to meet and watch the team in action. I think that is a really 
good model It was a good chance to double- think, if this is the right choice. 

Q) Knowing how important support was to my success/ then went home and 
really grilled my husband- how supportive are you going to be? 

Q) Candidates also need to know that you \le got lo be ready to deal with a lot of 
self-analysis, dealing with emotional issues and relationship issues in any of 
the human services programs. 

Q) Students need to know that ii s belier if they do NOT work while in the 
program, or keep work to a minimum. Each student needs 10 look al what is a 
reasonable load for him/her. If the student has to work, ii s bes/ if the job is 
flexible as possible and part-time. 

Q) Having 'real live "students involved in orientation programs is _a good way 10 

make the infonnation be lie vable. 



(')/found out that this program is really cha/Jenging and time consuming - be 
prepared! 
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Q) When you have infonnation about the program, cha/Jenges and realities then 
when you experience ii you know you are not alone and that you can get 
through ii. 

VL Discussion and Summary 

This project defined for prospective students entering programs in health 
sciences and human services in British Columbia the proficiencies or abilities 
(knowledge, skills, values) that are necessary to ensure a reasonable chance of 
success in these programs. In tota~ ten institutions were sampled for this project, 
mcluding five colleges, four university colleges and one institute of technology. 
Seventy three faculty I administrators and 75 students I graduates participated in 
focus group interviews. 

The research findings identified proficiencies in the academic and non academic 
areas. The proficiencies in the academic areas included English, Math, Science, 
and computer skills and abilities. The focus in the non academi<: area included 
learning skills, skills for learning and life, work experience, interviews and 
orientation sessions. 

This effort to identify and define entry level proficiencies was met with interest 
and support by all the groups of respondents. Faculty, administrators, students, 
and program graduates were thoughtful and articulate in their descriptions. The 
students shared their stories of success and challenges and were able to clearly 
identify what proficiencies were required for success in their post-secondary 
studies. Faculty drew upon their years of experience to describe these essential 
entry level proficiencies and offered comments where gaps or deficits created 
barriers to success. 

The project also included a literature search to collect information from other 
post-secondary institutions or systems which have made efforts to identify and 
define entry level proficiencies. The literature revealed that little research has 
been done in British Columbia or in Canada related to this area. Some excellent 
research and educational work has been done in the United States and in 
particular in Oregon, Washington and Wisconsin. The educational reform 
initiatives in these states has focused on standards-based systems and 
proficiency-based curriculum. These initiatives are similar to some of the 
innovative work done in BC's secondary and post-secondary systems in 
establis_hing learning outcomes and competency-based standards for learners. 

• 

• 

• 
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In essence what is shared by colleagues in British Columbia and in the United 
States is a commitment to adequately convey to students what they need to 
know in order to move through the K-12 system and be ready to succeed in their 
college work. The goal is to facilitate the seamless transition between systems 
for students and to ensure that our standards adequately allow both systems to 
identify the students who are ready for college work. The vision is to work 
towards communicating our expectations in the same performance-based 
language. In this model student achievement is recognized when the learner 
meets specified standards based on performance. 

Rec·ommendations from this study identified the need to develop a student 
information resource package and a self assessment inventory reflecting the 
identified proficiencies. Other resources recommended for 
development include a multi-disciplinary career preparation course that could be 
integrated with the CAPP program presently in place within the secondary 
system and a provincial resource package that captures the useful content and 
approaches from the college and career prep courses. 

Several recommendations focused on the need and benefit of building stronger 
connections between the secondary and post-secondary systems. The 
importance of sharing the findings, as well as relevant resources, experiences, 
and best practice models was recommended. Support and encouragement to 
continue to learn and build upon this work was emphasized ,so that we can all 
help students to make successful transitions from secondary to post-secondary 
education. 

The end result of this project work is a solid, readable and relevant document. 
This study is just the beginning, but an important first step in identifying the 
essential proficiencies required for success in health sciences and human 
services programs and strengthening and linking our educational systems. 
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• 

• 

• 
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APPENDIX B 

Secondary to Post-Secondary Transitions Project: 
Identification of Proficiencies that Contribute to 

Success in Health Sciences and Human Services Programs 
in British Columbia 

Faculty/Administration Interview Guide 

INTRODUCTION 

This project is funded by the Centre for Curriculum, Transfer and Technology as 
part ofa larger Secondary to Post-secondary transitio·ns initiative. This project is 
designed to define, for prospective students who might choose to enter a 
program in Health Sciences or Human Services in B.C., the proficiencies or 
abilities deemed critical to ensure a reasonable chance of success in the 
selected program. As experienced faculty in HHS programs, you have 
considerable knowledge of the qualities and abilities that predispose a student to 
success. We want to tap this knowledge. 

A. Abilities in Relation to Existing Admission Requirements 

I. English, Math_ and Science 

In your programs, you require English 12 or equivalent for entry. What skills or 
abilities are you hoping this reflects? 
lfyou require Math or Science, again what knowledge, skills or abilities arc you 
hoping this reflects? 

2. Related paid or volunteer experience 

Several programs require a set number of hours of related experience prior to 
entry. What skills, knowledge, values are you hoping the student will gain from 
this? 

3. References and Interviews 

Do any programs require references or interviews? lfso, what infomiation about 
the student's knowledge, skills and values is gained from this process? 

• 

• 

• 



4. Orie nlalion//nformalion Sessions 

Programs often require prospective students to attend an orientation or 
information session. If this is the case with your program, what knowledge, 
skills, values do you hope the prospective student will gain from this process? 

5. Healih Sia/us. 

Many programs require students to complete a health evaluation of some kind. 
What level of health or well-being would be necessary for success in your 
program? 

B. Employment-Related Skills 

30 

Compare the student that does well and the one that falters in your program and 
consider the differences in their knowledge, skills and values. Based on this 
comparison, what are the proficiencies essential for success in your program? 

Ideas: 

Q) Creative problem-solving skills (recognizes problems and generates new 
ideas; devises and implements plan of action) 

Q) Communication skills (receives, attends to, interprets and responds to verbal 
and non-verbal messages and cues. Organizes ideas and communicates 
orally) 

Q) Interpersonal skills (works effectively with others) 
Q) Team skills (participates as member ofa team, contributes to group efforts 

and success) 
Q) Personal management skills (displays adaptability, sociability and personal 

values) 
Q) Intercultural skills (works well with people from diverse backgrounds, respects 

individual differences) 
Q) Citizenship and global perspective (understands how socia~ organizationa~ 

and global issues are interrelated with individual and local concerns) 

Compuler Skills 

The ability to use technology, particularly computer skills, seems to be a 
proficiency needed in most employment fields. To what degree are these 
important for a student entering your program? 
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Leaming Skills 

There are certain skills that are related to being a successful learner. Are there 
any proficiencies in regards to learning skills that are important for students to 
have when they enter your program? 

• 

• 

• 
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APPENDIXC 

Secondary to Post-Secondary Transitions Project: 
Identification of Proficiencies that Contribute 

to 
Success in Health Sciences and Human Services 

Programs in British Columbia 

Student/Graduate Interview Guide 

INTRODUCTION 

This project is funded by ihe Centre for Curriculum, Transfer and Technology as 
part ofa larger Secondary to Post-secondary transitions initiative. This project is 
designed to define, for prospective students who might choose to enter a 
program in Health Sciences or Human Services in B.C., the proficiencies or 
abilities deemed critical to ensure a reasonable chance of success in the 
selected program. As a student/graduate in a HHS program, you have 
considerable knowledge of the qualities and abilities that predispose someone to 
success. 

A. Abilities in Relation to Existing Admission Requirements 

I. English, Math and Science 

In your programs, you likely require English 12 or equivalent for entry. How 
important is English ability to success in your program? 

if Math or Science is required for entry, again what knowledge, skills or abilities 
are you hoping this reflects? 

2. Related paid or volunteer experience 

Several programs require a set number of hours of related expe.rience prior to 
entry. If you were involved in related experience, what skills, knowledge, values 
did you gain from this that has helped you in your program? 

3. References and Interviews 

Do any programs require references or interviews? lfso, what did you gain from 
this process (knowledge, skills, values) that is helpful to you in the program? 



4. Orie ntationllnfonnation Sessions 

Programs often require prospective students to attend an orientation or 
information session. If this is the case with your program, what knowledge, 
skills, values did you gain from this process that has been helpful? 

5. Health Status. 

Many programs require students to complete a health evaluation of some kind. 
What level of health or well-being would be necessary for success in your 
program? 

B. Employment-Related Skills 
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Compare the stude·nts you have known that do well and those that struggle in 
your program and consider the differences in their knowledge, skills and values. 
Based on this comparison, what are the proficiencies essential for success in 
your program? 

Ideas: 
(!) Creative problem-solving skills (recognizes problems and generates new 

ideas; devises and implements plan of action) 
(!) Communication skills (receives, attends to, interprets and re_sponds to verbal 

and non-verbal messages and cues. Organizes ideas and communicates 
ora Uy) 

(!) Interpersonal skills (works effectively with others) 
(!) Team skills (participates as member ofa team, contributes to group efforts 

and success) 
(!) Personal management skills (displays adaptability, sociability and personal 

values) 
(!) lntercultural skills (works well with people from diverse backgrounds, respects 

individual differences) 
(!) Citizenship and global perspective (understands how socia~ organizationa~ 

and global issues are interrelated with individual and local concerns) 

Computer Skills 

Finally, the ability to use technology, particularly computer skills, seems to be a 
proficiency needed in most employment fields. To what degree are these 
important for success in your program? 

• 

• 

• 
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Leaming Skills 

There are certain skills that are related to being a successful learner. Are there 
any proficiencies in regards to learning skills that are important for students to 
have when they enter your'program? 
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APPENDIX D 

Secondary to Post-Secondary Transitions_ 
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College of New Caledonia: Certified Dental 
Assistant Program 

British Columbia Institute ofTechnology: 
BioMcdical Engineering Program 

Malaspina University College: Collaborative 
Nursing Program 

Camosun College: Coordinator, Human 
Services Programs 

North Isla_nd College: Collaborative Nursing 
Program 

• 

• 

• 
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Tom Dorval 

Natalie Duffey 

Sheila Edwards 

Denise Forest 

Rosie Friesen 

Nancy Goad 

Kathryn Goldsmith 

Wanda Gordon 

Vlasta Grant 

Marion Healey-Ogden 

North Island College: Continuring Care 
Programs 

Douglas College: Psychiatric Nursing 
Program 

College ofNew Caledonia: Dental Hygiene 
Program 

Kwantlen University College: Nursing 
Program 

University College of the Cariboo: 
Respiratory Therapy Program 

College ofNew Caledonia: Early Childhood 
Education Program 

Universtiy College of the Fraser Valley: 
Nursing Program 

North Island College: Human Services 
(SSW) Program 

Universtiy College of the Fraser Valley: 
Certified Dental Assistant Program 

University College of the Fraser Valley: 
Nursing Program 

Malaspina University College: Special 
Education Assistant Program 

University College of the Fraser Valley: 
Program Head, Health and Sciences 
Department 

North Island College: Early Childhood Care 
and Education Programs 

College ofNew Caledonia: Nursing 
Program 

36 
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Penny Heaslip University College of the Cariboo: Nursing • Program 

Melba Holm College of New Caledonia: Dean, Health 
Sciences 

Toni Hoyland Selkirk College: Early Childhood 
Education Program 

Margo Hughes Camosun College: Nursing Program 

Jan Humphrey Dough1s College: Sign Language 
Interpretation Program 

Roberta Jokanovich Kwantlen Universtiy College: Nursing 
Progmm 

Jane Jones Malaspina University College: Qu'saa 
Social Service Worker I Child and Youth 
Care Programs 

June Kaminski Kwantlen University College: Nursing • Program 

Margaret Klinger Kwantlen Universtiy College: Nursing 
Program 

Lori Klit British Columbia Institute ofTechnology: 
Nuclear Medicine Program 

Joyce Lennard Camosun College: Resident Care Attendant 
Program 

Jan Lindsay Selkirk College: Department Head, 
Human Services 

Summer McGee North Island College: Human Services 
(CSW Designation) Program 

Lynn McCay Camosun College: Pharmacy Tech I Lab 
Assistant Programs 

• 



Hannah MacDonald 

Jane MacKay 

Madelyn MacKay 

Star Mahara 

Rory Mahood 

Carol Matthews 

Phyllis Nash 

Cherry Nettleton 

Karen Nicolson 

Richard Norman 

Tom Nowak 

Marie Parker 

Lynne Parsons 

Lawrence Parisotto 

University College of the Fraser 
Valley: Nursing Program 

Selkirk College: Classroom and 
Community Support Worker Program 

Selkirk College: Early Childhood 
Education Program 

University College of the Cariboo: Nursing 
Program 

University College of the. Cariboo: Human 
Service Worker Program 

Malaspina University College: Dean, Human 
Services Programs 

Selkirk College: Social Service Worker 
Program 

Kwantlen University College: Resident Care 
Attendant Program 

British Columbia Insitute ofTechnology: 
Medical Laboratory Program 

Douglas College: Classroom and 
Community Support Worker Program 

British Columbia Institute ofTechnology: 
Basic Health Sciences 

College ofNew Caledonia: Home 
Support/Resident Care Attendant 
program 

North Island College: Collaborative Nursing 
Program 

British Columbia Institute ofTechnology: 
Medical Imaging Program 
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George Philion Malaspina University College: Special • Education Assistant and Human Service 
Worker Programs 

Linda P icktha II Douglas College: Nursing Program 

Judy Pollard Selkirk College: Early Childhood 
Education Program 

Janet Reagan Camosun College: Certified Dental 
Assistant Program 

Marge Reveal Camosun College: Acting Dean, School of 
Health and Human Services 

Linda Ruehlen North Island College: Associate Dean, 
Health Programs 

Rosemary Russell Universtiy College of the Fraser Valley: 
Resident Care Attendant Program 

Brian Salisbury Kwantlen University College: Human • Services Worker Program 

Shelley Sanderson North Island College: Early Childhood Care 
and Education Program 

Melissa S chae fer Camosun College: Dental Hygiene Program 

Duane Seibel Selkirk College: Human Service 
Diploma and Social Service Worker 
Programs 

Kathy Shultz Malaspina University College: 
Licensed Practical Nurse Program 

Randy Singer British Columbia Institute ofTechnology: 
Manager of Education Development, School 
of Health 

Ma vis Swann Camosun College: Resident Care/Home 
Support Attendant Programs • 



Gary Tennant 

' 

Marcia Timbres 

Jain Verner 

Diane Wells 

Lorraine Woolsley 

Michael Young 

Douglas College: Child and Youth Care 
Counselor Program 

·College ofNew Caledonia: Dean College 
Foundations 

British Columbia Institute ofTechnology: 
Nursing Program 

University College of the Cariboo: Nursing 
Program 

British Columbia Institute ofTechnology: 
Environmental Health Program 

British Columbia Institute ofTechnology: 
Electroneurophysiology Program 
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Secondary to Post-Secondary Transitions 
Health and Human Service Programs 

Student/Program Graduate Focus Group Interview Session Participants 
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Camosun CoUege: First Nations Family Support 
Worker Program 

Douglas College: Nursing Program 

Douglas College: Sign Language Interpretation 
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University College of the Fraser Valley: Nursing 
Program 

British Columbia Institute of Technology: Nuclear 
Medicine Program 

British Columbia Institute ofTechnology: 
Nursing Program 

British Columbia Institute ofTechnology: 
BioMedical Program 

British Columbia Institute ofTechnology: Medical 
Imaging Program 

Malaspina University College: Community 
Support Worker Program 

Douglas College: Sign Language Interpretation 
Program 

Kwantlen University College: Resident Care 
Attendant Program (GRAD) 

Selkirk College: Social Service Worker Program 

North Island College: Continuing Care Program 
(GRAD) 
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Amy Devos 
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Alex Law 

Douglas College: Nursing Program 

Camosun College: First Nations Family Support 
Worker Program 

Camosun College: Recreation Leadership 
Program 

Camosun College: First Nations Family 
Support Worker Program 

University College of the Fraser Valley: Resident 
Care Attendant Program (GRAD) 

Malaspina Universtiy College: Home Support/ 
Resident Care Attendant Program 

University College of the Fraser Valley: Nursing 
Program 

Camosun College: Recreation Leadership 
Program 

Douglas College: Sign Language lnterpretaion 
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Attendant Program 
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University College of the Fraser Valley: Certified 
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• Melanie Lepine University College of the Fraser Valley: Certified 
Dental Assistant Program (GRAD) 

Travis Le Tondre Camosun College: First Nations Family Support 
Worker Program 

Trina Lingelbach British Columbia Institute of Technology: Nuclear 
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Janna Mount Camosun College: Recreation Leadership 
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Program (GRAD) 

Malaspina University College: Licensed Practical 
Nurse Program 

Camosun College:Certified Dental Assistant 
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Camosun College: Dental Hygiene Program 

Camosun College: First Nations Family Support 
Worker Program 

Camosun College: First Nations Family Support 
Worker Program 

Camosun College: First Nations Family Support 
Worker Program 

Kwantlen University College: Nursing Program 

University College of the Fraser Valley: Certified 
Dental Assistant (GRAD) 

North Island College: Early Childhood Care 
and Education Program (GRAD) 
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English Skills Survey: Data Analysis by Subject Category 

Explanation of Graphs and Tables 

As indicated in the General Repon, the results of the data analysis by subject area for question 5, 
A and B are presented in either graphic or tabular form, based on the number of responses within 
each subject category. Cross-tabulations for subject categories with less than IO respondents are 
displayed in tabular form whereas the results for th0°e subject categories with I 0 or more 
respondents were displayed graphically. The graphs and tables displaying the cross-tabulated 
results for question 5 pans A and B are organized as follows: 

• Graphs: The importance of specific skills within four major skill sets (writing, reading, 
listening comprehension, and verbal skills) and the instructors' estimates of students' 
performance in each skill area are displayed on one graph for each major skill set (writing, 
reading, listening and verbal). On each graph, the importance of a specific skill within each 
set (pan A) is represented by light gray and white patterned bars, and instructors' perceptions 
of students' performances (part B) are represented by black and white patterned bars, left to 
right respectively. 

• Tables: The importance of each skill and the instructors' estimates of students' performance 
in each skill area are displayed in tables· for each major skill set (writing, reading, listening 
and verbal). For each table, the responses showing the importance of a specific skill within 
each set (pan A) and instructors' perceptions of students' performances (pan B) are reported 
left to right, respectively. 

Cross-tabulated results for questions 6, 7, 9, 10, and 11 are displayed as both graphs showing the 
overall frequencies and either graphs (questions 6 and 10) or charts (questions 7, 9, and 11) that 
provide a breakout of data by subject category. 
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Business Related Courses-Verbal Skills 
Importance of Verbal Skills and Instructors' Perceptions of Students' Performance In Verbal Skills 
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Chart 3.2 Community and Health Related Courses--Reading Comprehension Skills 
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Chart 3.4 Community and Health Related Courses--Verbal Skills 
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Computer F id Studies 

Chart 4.1 Importance of Writing Skills Instructors• Perceptions of Students' Performance 

Important Poor to Somewhat 
Somewhat to Val}' Somewhat Good to 

Writinll. Skills Not Relevant Important Important Total Not Assessed Poor Good Total 
Organizing Sentences and Paragraphs 1 3 4 8 1 4 3 8 
Developing and Organizing Ideas 2 2 4 8 1 4 3 8 
Applying Systematic Writing Process 3 3 2 8 3 3 2 8 
Researching and Referencing Skills 5 2 1 8 4 3 8 
Using Appropriate Grammar, etc. 1 2 5 8 1 7 8 

Chart 4.2 Importance of Reading Comprehension Skills Instructors' Perceptions of Students' Performance 

Important Poor to Somewhat 
Somewhat to Vel}' Somewhat Good to 

Readinll. Come.rehension Skills Not Relevant Important Important Total Not Assessed Poor Good Total 
Identifying main ideas and details 8 8 5 3 8 
Identifying inferences and draw conclusic 2 1 5 8 1 6 8 
Recognizing an aulhor's purpose 5 2 8 1 6 1 8 
Applying critical & analytical thinking skill: 3 4 8 1 6 7 
Understanding vocabulary in context 8 8 8 8 
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Engaging verbally in class discussions 3 2 3 8 2 3 3 8 
Conducting oral presentations 6 2 8 4 2 1 7 
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Working collaboratively wilh peers 2 2 4 8 3 2 3 8 
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Chart 5.1 
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Instructors' Perceptions ol Students' Performance 
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Verbal Skills 
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Chart 7.2 Humanities and Liberal Arts - Reading Comprehension Skills 
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Chart 10.2 
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Chart 10.4 
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Chart 11 

Instructors' Estimates of the Percentage of Students Who Entered Courses with 
English Language Skills Adequate to Produce ·c· Level Work (126 Responses) 
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Chart 11 show.; the overall frequency distribution of responses to question 6 of the survey. 
The table in (.,h.irt 11.1 provides a cross-tabulated breakout of responses by subject area 
category. The information in Chart 11.1 allows the reader to determine the breakout of 
responses for a particular subject area and to compare responses across the subject areas. 
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Chart 12 

Instructors' Estimates of the Proportions of Native/Non-Native English Speaking Students 
Who Lack Adequate English Language Skills (128 Responses) 
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Chart 12 shows the overall frequency of responses to Question 7 of the Survey. The table in Chart 12.1 
provides a cross-tabulated breakout of responses by subject area category. "Native English Speaker", 
for the purposes of this question, is defined as a person whose first language is English. 

Chart 12.1 Cross-tabulation: Instructors' Estimates of the Proportion of Native/Non-native 
English Speaking Students Who Lack Adequate English Language Skils by Subject Area 
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Chart 13 shows the overall frequency distribution of responses to Question 9 of the Survey. The table in Chart 13.1 
provides a cross-tabulated breakout of responses by subject area category. The information in Chart 13.1 allows 
the reader both to determine the breakout of responses for a particular subject area category and to compare 
responses across subject area categories. 

Chart 13.1 Cross-tabulation: Instructors' Assumptions about Departmental Responses 
b Sub"ect Area 

0 e 0 

Raised Marking dSome Course Special Don't 
Sub ect Area Cate cries Prerequisites Criteria Other Way• Content Action Know Totals 
Humanities 7 3 5 4 7 1 27 
Social Sciences 2 4 2 3 14 2 27 
Business Relaled 1 2 3 1 12 4 23 
Math, Sciences, and Applied Sciences 1 0 3 2 13 0 19 
Computing Courses 0 1 1 1 3 2 B 

Community and Health Related Course 5 2 6 6 0 0 19 
Fine Arts and Music 0 1 3 2 1 B 

Vocational 4 2 2 1 0 3 12 
Design Related Courses 2 3 0 3 0 9 
Career Related 0 1 0 1 0 2 4 
Unknown 0 0 0 0 1 0 
•p1ease refer to the summary of responses to open-ended questions in Appendix C-1 of the General Report. 
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Chart 14 
Number ol lndlvldual Instructors Who Have Adopted Strategies !or Dealing 

With Language SKiiis Issues 
(129 Responses) 

"'-96 (74%) 

1£Jves aNo I 

Chart 14 shows the overall frequency distribution of responses to Question 10 of the Survey. 
Chart 14.1 provides a cross-tabulated breakout of responses by subject area category. The 
information in Chart 14.1 allows the reader both to determine the breakout of responses for a 
particular subject area category and to compare responses across categories. 

Chart 14.1 

t lndlvldual Instructors, by Subject Area, Who Have Adopted Coping Strategies 

"+==================================-=====::::::::=============-=========~ 
~+-----------------~------------------! 
20 l-~---,,--------------------------------1 
••t.-'i1---==------------~------------------l 

1
18 

" 
12 

:: 10 

Buslnal Malh. ~ Cofmu1lry Fht Ar11 and Voe:atamt 
related 6dences & Aetal:9CI me! Health Music - loves II No I 

,..... """"' 
Ratlll:ed (~& 

Coop) 

0 

0 

0 



f! 
0 
u 
5 
" £ 
0 
~ .. 
D 
E 
~ z 

80 

70 

60 

50 

40 

30 

20 

10 

0 

51(53%) 

-
-

-

-

Provided more 
visual materials 

Chart 15 

Instructors' lndlvldual Responses to Language Skills Issues 

68(71%) 

-

-, ' ·-· 
I I 

Altered verbal Adjusted grading 
presentations standards 

28(29%) 

Counselled 
students to 
withdraw 

50(52%) 

28(29%) ~-

-
-
I-

Referred students Advised students Other strategies 
to other College to seek private 

resources tutoring 

Note: Totals exceed 100% because respondents could choose multlple 

Chart 15 shows the overall frequency distribution of responses to question 11 of the survey. The table in Chart 15.1 
provides a cross-tabulated breakout of responses by subject area category. The information in Chart 15.1 allows 
the reader both to determine the breakout of responses for a particular subject area category and to compare 
responses across subject area categories. 

Chart 15.1 Cross-tabulation: Instructors' Individual Responses to Language Sk111s by 
Subject Area Category 

Provided Altered Adjusted 
more visual Verbal Grading 

Counselled 
Students to 

Withdraw 

Referred 
Students lo 

Other College 

Advised 
Students to 
Seek Private Other 

Subject Area material Presentations Standards from Class Resources• Tutoring Strategies• Totals 

Humanities 7 10 1 12 13 

Social Sciences 11 10 3 6 9 

Business Related 9 9 3 2 7 

Math. Sciences. and Applied Sciences 6 9 4 8 

Computing Courses 2 4 1 0 0 

Community and Health Related Courses 3 8 0 0 4 

Fine Arts and Music 3 5 0 1 2 

Vocational 4 6 3 5 

Design Related Courses 3 5 0 2 

Career Related 2 2 0 
Unknown 1 O 1 o 1 

·Refer to the summaries ol responses for open-ended questions in Appendix C-2 of the General Report. 
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7 7 57 

4 7 50 

3 7 40 

1 3 30 

0 3 10 

3 4 22 

4 3 18 

1 0 20 

2 2 15 

3 0 9 

0 0 3 
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From sandi@kwantlen.bc.ca Mon Apr 21 14:33:00 1997 
Date: Fri, 18 Apr 1997 15:15:53 -0700 
From: Sandi Klassen <sandi@kwantlen.bc.ca> 
Newsgroups: kwt.strategicfrmwk 
Subject: 18 April 1997 Updated Strategic Framework 

Strategic Framework, April 17, 1997 

Purposes 

This paper was written to : 

1. provide a synopsis of external conditions which will shape our 
future, 

2. describe a vision of our future which incorporates our Mission 
and Values and which members of the Kwantlen community share, 

3. combine our vision of the future with the goals expressed in 
Charting a New Course, A Strategic Plan for the Future of 
British Columbia's College, Institute and Agency System, 

4. Identify Strategic Objectives for the Kwantlen Community to 
plan and implement over the next few years. 

Method 

.~ Approximately 140 people (including students, faculty, staff, 
board and advisory group members) participated in developing the 
ideas expressed in this paper. Most of this participation was 
via individual or small group interviews. Later participants 
confirmed or added to the work of earlier participants. The 
Board of Governors and the President's Advisory Council then 
provided advice which has been incorporated. 
The next steps will be to: 

1. Publish this document internally and invite comment (late 
April,1997), 

2. Discuss it at workshops on each campus (throughout May, 1997), 

3. Revise this document, as required (throughout May, 1997), 

4. Ask for advice from the President's Advisory Council (late 
May, 1997) 

5. Ask the Board of Governors for approval (June, 1997) 

6. Disseminate this document for implementation planning 
(June,1997). 

External Conditions 

We scanned our external social, political, technological, and 
economic environments to identify external conditions which were 
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likely to have a direct or indirect impact on Kwantlen's 
operations. Our strategic thinking takes the following conditions 
into account: 

1. Largest University College in the province, 

2. largest population in the province (close to 700,000), 

3. fastest growing municipal area in Canada, 

4. geographically, socially and demographically complex 
population, 

5. goverrunent and public biases toward applied studies, 

6. ever changing requirements for technical skills, 

7. growing employment and financial insecurity, 

8. concern about degradation of our physical environment, 

9. growing interest in integrating work and personal fulfillment, 

10. growing interest in ethnicity and internationalization, 

11. growing interest in (time & space) flexible education 
scheduling, 

12. shrinking government grants, 

13. growing competition among educational institutions, 

14. promulgation of MoEST strategic plans, 

15. increasing numbers of people without good English language 
skills. 

Kwantlen Mission 

We create quality, life-long learning opportunities for people to 
achieve personal, social and career success. 
Kwantlen Values 
As we carry out our mission, we will adhere to the following 
values: 

1. Learning: We value learning as the core of everything we do. 
We value our students and colleagues and are committed to 
their education, learning and personal growth. 

2. Quality: We are committed to excellence and continuous 
improvement in all program and service areas. We believe 
•quality• is measured in relation to the needs and 
expectations of those we serve, and to established quality 
standards. We strive to enable students and colleagues to 
excel, take pride in, and enjoy their work and learning. 
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3. Student centredness: We focus our programs, courses and 
services on the education, learning and developmental needs of 
the people we serve. 

4. Relevance: We are corrnnitted to ensuring our programs, courses 
and services are relevant to the needs and interests of 
students, employers and society. 

5. Responsiveness: We value the ability to respond quickly to 
meet the needs of our students, colleagues, college region, 
and society. 

6. Diversity: We value the diversity of individuals and cultures 
which comprise our corrnnunities because it enriches our lives 
and learning. 

7. Openness to change and innovation: We value the knowledge and 
abilities of the entire College community as a source of 
responsiveness and innovation. We value risk taking and 
initiative because they are necessary for individual and 
organizational learning and growth. 

8. Accessibility: We strive to make our programs, courses and 
services accessible. 

9. Environmental sustainability: We are committed to conducting 
our affairs in ways that respect and actively promote 
environmental sustainability. 

10. Respect and trust: We believe mutual trust is the foundation 
for effective and lasting relationships. We are committed to 
building relationships based on honesty, integrity and 
competence. We demonstrate respect for all people through the 
development and protection of a caring and supportive 
environment. 

11. Openness and communication: We strive to listen and 
understand first and then to express ourselves and to be 
understood. We share information widely on a timely basis 
within the College. 

12. Team work: We are one team, with a common mission. We are 
interdependent for our individual and collective success. We 
believe more can be accomplished through collaboration and co
operation than competition. 

13. Participative decision making: We are committed to 
participative and consultative processes which involve the 
people affected by decision-making, and which are considerate 
of individual and group roles and responsibilities. We value 
accurate information as a basis for decision-making throughout 
the College. 

14. Shared leadership and responsibility: We value leadership as 
a shared responsibility. 
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Kwantlen's Shared Vision 

We want to be known as a learning community where people develop 
fulfilling lives and careers by acquiring the knowledge, skills, 
and acceptance of responsibility necessary for personal growth, 
societal contribution and career success. 
We want to distinguish ourselves by continually emphasizing the 
importance of accepting personal responsibility for making 
societal contributions. We want our students to embrace the 
notion that as recipients of advanced education, they each have a 
duty to "make a difference." 

Provincial Goals 

BC's Ministry of Education, Skills and Training recently 
published a document entitled Charting a New Course, A Strategic 
Plan for British Columbia's College, Institute and Agency System. 
This document's authors envision a system that will display the 
following characteristics: 

1. Focused on the learner, 

2. Oriented to outcomes, 

3. Integrated, 

4. Flexible, and 

5. Innovative. 

The document also describes the Ministry's intention to pursue 
the following goals: 

1. Relevance and Quality: To provide British Columbians with 
post-secondary education and training to improve the quality 
of life and citizenship experienced in the province and to 
enhance current and future job opportunities. 

2. Access: To improve the availability of educational 
opportunities for the increasing number of British Columbians 
who seek post-secondary education and training. 

3. Affordability: To allocate resources in a manner which focuses 
the system on achieving its goals at costs that are within the 
provincial fiscal framework and are affordable to students. 

4. Accountability: To enable the system to measure performance as 
a basis for continual improvements and report on overall 
effectiveness and efficiency. 
Kwantlen's Strategic Objectives 
Kwantlen has identified a number of strategic objectives which 
integrate our mission, values and vision with provincial goals. 
For ease of reference, these objectives have been grouped 
according to provincial goal categories. 
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Provincial Goal: Relevance and Quality 

Kwantlen Initiatives 

1. Societal Contribution: Kwantlen will endeavour to instil a 
•service• attitude in all members of its community. British 
Columbia's taxpayers support us through government grants that 
subsidize tuition and pay salaries. These taxpayers have the 
right to expect something in return. We will encourage all 
members of our Kwantlen community to accept personal 
responsibility for making contributions to society, whether at 
work, in the community, or in helping to sustain earth's 
environment. 

We will also initiate specific activities aimed at reaching ~ 
those people who need us most and at removing any academic, 
procedural or attitudinal barriers that impede their progress 
unnecessarily. We will also endeavour to discover and 
eliminate all unintentional barriers. 

2. Applied Degrees: Kwantlen has a mandate to develop and offer 
baccalaureate degrees that will prepare students for well 
paid, fulfilling careers. 

To enter a career field, people must possess technical skills. 
To achieve and maintain success, people must possess several 
general success skills (e.g.: conununications, critical 
thinking, teamwork). To experience •fulfillment,• people 
need to feel personally responsible for making socially 
important contributions. 

To facilitate learning in all of these areas, Kwantlen's 
degrees will integrate three components. Students will 
acquire 1) subject-specific technical skills, 2) general 
success (or "employability") skills, and 3) a "liberal 
education• to further develop their understanding of human 
society and how to contribute to it. 

We have had the authority to develop our own degrees for only 
two years. Our first degree recipients will graduate in May 
1997. They will have earned the designation: 

Bachelor of Applied Design in Interior Design. 

This is the only Canadian undergraduate degree of its kind 
west of Winnipeg. 

Education Council has reviewed a further twenty degree program 
concepts. One of these awaits final Ministry approval. If it 
is forthcoming in time, we will enrol students, as early as 
next September, to study for the designation: 

Bachelor of Nursing 

Education Council will be recommending six of these to our 
Board of Governors and to the Ministry of Education for 



·Apr 21 14:33 1997 Printed by: robinr Page 6 

curriculum development. We hope to be offering these by 
September, 1998. These six degrees intend to prepare people 
for careers in: 

fashion design and technology, 
business administration, 
information technology, 
the business of music and entertainment, 
applied psychology, 
applied geography. 

We will decide what proportion of total enrolment should be in 
degree programs as we gain experience. 

3. Career Success Skills: The labour market of the foreseeable 
future will be competitive and fast changing. To succeed in 
it, people will need adeptness in several areas we have 
identified as •employability skills.• Kwantlen's Education 
Council commissioned a team to identify these and describe 
them precisely enough to teach them. We will develop 
curricula for these specific skills as a required component 
for our degree programs. Because these skills will also help 
workers at all levels adapt to new circumstances and new skill 
requirements, we will include Memployability skills• in all 
our programs. 

4. Outcomes Based Learning: Kwantlen's Education Council has 
commissioned a team to develop outcomes based, learning 
centred curricula which will identify the knowledge and 
ability levels required to attest that students have mastered 
a course of studies. These curricula will focus on helping 
students achieve required levels as quickly as they can, and 
through whatever means works best for them. We will design 
learning experiences which recognize individual differences 
and which facilitate movement within and between educational 
disciplines. 

5. Internationalization: Kwantlen's Board of Governors and the 
authors of "Charting A New Course, A Strategic Plan For The 
Future of British Columbia's College, Institute and Agency 
System• have both defined International Education as an 
important priority. The following exerts from •charting a New 
Course• explain why: 

Internationalization of curriculum will prepare learners for 
successful participation in an increasingly interdependent 
world. The internationalization process will foster 
understanding of other cultures and develop skills for 
effective living in the global community. 

International education will play an important role in 
positioning the province in a global and economically 
interdependent world. Learners require the knowledge and 
skills to respond effectively to this evolving envirorunent. 
International education assists by increasing access to 
learning opportunities and helping to promote economic 
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activity and employment opportunities for British Columbians. 
International education will encourage learner and faculty 
development and exchanges, international projects, 
institutional linkages, community linkages and the admission 
of international learners to the college, institute and agency 
system. 

International education is particularly important to Kwantlen 
since we serve a culturally rich and diverse population. The 
demographics of our service area provide us with a unique 
opportunity to learn to enjoy, and to do business with, people 
whose customs and practices are unfamiliar. 

In order to utilize this unique opportunity we will search for 
ways to internationalize our curricula. 

We will also recruit international credit students and develop 
short term non-credit programs in a number of subject areas 
for international students who may want a briefer exposure to 
the Canadian experience. We will also encourage international 
partnerships, contract work and exchanges for students and 
faculty. 

In a broader sense, we will also develop strategies and plans 
to maximize our diverse cormnunities' participation in 
Kwantlen. 

6. Continuous Quality Improvement: In order to meet our 
commitment to continuous quality improvement, we will offer 
professional development workshops in quality improvement 
techniques. We will also complete the analyses of two pilot 
projects (the initiation of a facilitators' network, and a 
team leadership program} aimed at improving our attitudes 
towards continuous quality improvement and our ability to 
carry it out. 

7. Employee Development: We will offer courses and workshops 
aimed at improving our teaching effectiveness. We will offer 
courses and programs aimed at improving the professional 
effectiveness of our support staff and administration. We 
will also of fer courses and workshops aimed at improving our 
understanding of the wider world of education issues, 
including the incorporation of Liberal Studies into applied 
curricula. Wherever possible, we will advertise unused seats 
in our own Employee Development schedules and consider 
cormnercializing offerings which have market potential. 

We will work with our support staff to overcome access 
problems arising from our need to find and fund replacements 
for them while they are engaged in training. 

8. Communications: We will improve our internal cormnunications 
by providing regular updates on the progress of the 
initiatives described in this document. 

Provincial Goal: Access 
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Kwantlen Initiatives 

1. Surrey Expansion: Plans for an expansion of our 72nd Street 
Surrey campus have been •frozen• by the Provincial Goverrunent. 
We expect these plans to survive the Government's re
evaluation. The new facility will allow us to service an 
additional 1200 Full Time Equivalent students (about 2400 
people) in a rapidly growing region. This region already 
suffers from a serious advanced education capacity problem. 

2. Newton Campus Replacement: Plans to replace the Newton Campus 
with a new facility in Cloverdale were well advanced when, in 
February 1995, the site was reallocated to the Technical 
University of BC. The need for a replacement campus has grown 
since then. Waiting lists for trades •seats• are commonly six 
to twelve months long. The demand for these seats will grow 
as various government programs provide funding for forest and 
fisheries workers to train for new careers. Obtaining a 
replacement for our inadequate technology, trades and 
vocational campus will remain an important priority. 

3. School District Partnerships: We will also investigate ways 
and means of working with the school boards in our region to 
expand access with minimal costs. For example, we are already 
discussing the possibility of a joint campus with the Richmond 
School District, and the possibility of joint international 
student programs with the Langley School District. 

4. Educational Technology: The new Surrey Campus facility will be 
used to develop, test and implement the use of new education 
technologies to extend these numbers. For example, in some 
courses we may be able to replace significant amounts of 
traditional classroom work with on-line work. This will not 
replace the need for face-to-face classroom interaction but it 
will increase the number of students our classrooms can 
accommodate. It will also increase the ways by which students 
will be able to access our services. 

5. Enhanced Utilization: Our new Surrey facility will help us 
learn about using educational technology to increase access, 
the quality of instruction and the transfer of knowledge and 
skill. We will use this learning to enhance our already 
enviable facilities utilization record. 

We will also examine other means {such as modifying our 
scheduling and hours of operation) to better utilize our 
•bricks and mortar.• 

6. Partnerships with Colleges and Universities: Kwantlen is 
committed to helping students achieve their individual 
educational goals regardless of whether or not we offer the 
credentials they seek. To this end, we will pursue 
partnerships that will allow students from other institutions 
to complete our credentials and to allow our students to 
complete other institutions' credentials. 
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7. Flexible Learning Assessment: Kwantlen recognizes that many 
people acquire advanced knowledge and skills through their 
employment, as a by-product of their life experiences, and 
through self-study. New policies provide for more flexible 
assessment and assignment of credit for this learning. 
Flexible assessment (also known as •prior learning assessment• 
or •pLA•) will be particularly useful in increasing access for 
mature students and for students with disabilities which 
impair their ability to learn in fonnal classroom 
environments. 

As we gain experience with Flexible Learning Assessment, we 
will extend it widely in order to increase access to our 
credentials by enabling students to demonstrate mastery 
without having to take unnecessary courses We will also work 
with Ministry personnel to solve the problems of appropriate 
fees and funding formulae for students who use this service. 

Eventually, we would like to be able to offer every applicant 
individual assessment and channelling recormnendations. 
Although our large number of applicants make this impractical 
in the irmnediate future, we will continue to search for ways 
to make universal assessment a reality in the longer term 
future. 

8. English Language Competence: We will examine the issues ? 
involved in threshold testing for English language competence 
so we can decide whether or not to require testing. 

Provincial Goal: Affordability 

Kwantlen Initiatives 

Costs: Some of the access initiatives described above will 
reduce costs. Others will increase costs. Overall, the 
provision of post-secondary education is increasingly 
expensive. Still, the costs of providing our corranunities with 
post-secondary education opportunities are much less than 
costs of not doing so. Unemployment, crime, ethnic 
intolerance and other costly manifestations of social malaise 
are all closely associated with low participation rates in 
post-secondary education. For these reasons, Kwantlen is 
conunitted to keeping tuition fees comparable ta the system 
average. 

Even though Kwantlen remains, per capita, the least expensive 
institution to operate in British Columbia's post-secondary 
system, we will endeavour to find new sources of revenue to 
supplement our government grants. The following business and 
philanthropic development initiatives all aim to reduce our 
dependency on these grants. 

1. Accounting: We will develop separate accounting procedures for 
our business development activities so we can track these in a 
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more complete and timely manner than •not-for-profit• 
accounting allows. 

2. Continuing Education: The Continuing Education Department 
will continue to fulfill its role of providing life-long 
learning opportunities at a profit. We will use this profit 
to augment Kwantlen's general revenues and to develop new 
revenue generating products. 

We will also investigate integrating Continuing Education 
students more closely with Kwantlen's •mainstream.• This 
investigation will have two components: The first will 
consider integrating CE's current registration system 
(Compass) with Kwantlen's main registration system (Banner). 

~This will allow better student and financial tracking. It 
will also give us a data base of prospective CE and credit 
students. (The second component will consider the advantages 
and disadvantages of giving CE students greater access to 
mainstream student services and using their courses as pre
approved components of Prior Learning AssessmenEs fut ctettit 
courses. 

3. Facilities Utilization: This initiative is also part of 
Kwantlen's determination to do more with less. The task of 
finding and booking space for Kwantlen's own users used to be 
done campus by campus and by a variety of people in different 
departments. We consolidated this work under the CE 
department and also began to rent our spare capacities as a 
means of off-setting the cost of booking rooms. We will 
continue to develop this function by 1) finding software to 
schedule and track the use of all facilities, 2) investigating 
ways and means of scheduling classes to free more space for 
both internal and external use, and 3) finding new ways of 
generating facilities revenues without disrupting Kwantlen 
activities. 

4. Contract and Customized Training: This is another revenue 
generating initiative. This team assists both public and 
private sector clients with organizational change initiatives 
and occupational training. This team will concentrate its 
marketing efforts on projects that help us make social 
contributions at a profit. We will pay particular attention 
to assigrunents that involve welcoming diversity, career 
transitions and management and leadership. 

5. Curriculum Publishing: We launched this initiative because it 
offers the greatest potential of generating enough profit to 
significantly reduce our dependency on government grants and 
student tuition. We are concentrating on curricula that can 
be leased and that can be distributed electronically. This 
strategy will avoid the major problems associated with 
conventional publishing: the need to continually sell new 
products to existing customers, the need to pre-produce and 
stock large inventories, and the need transport those heavy, 
bulky inventories over large distances. 
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This initiative will offer millions of dollars of profit 
potential over the next five years, but it will also require 
heavy investments over the next two years. To minimize these 
investments, we will use two strategies. The first will 
concentrate our efforts on one pilot project, Public Safety 
Communications. Careful documentation of our successes and 
mistakes will build systems, infrastructures and protocols to 
use on future projects. This will enable us to bring future 
projects to fruition much more quickly. It will also create a 
significant •entry barrier• to would be competitors. 

Our second investment minimization strategy will be to 
investigate partnerships with international publishers and 
industry associations. These partnerships will involve cost, 
risk and revenue sharing. 

6. Corporate Partnerships: We will also continue to seek out 
opportunities for corporate partnerships in other fields. Our 
criteria for corporate partnerships include at least one of 
the following: profit potential, student or graduate 
employment, and societal contribution. 

7. Fund Raising: We raise funds through the encouragement of 
corporate and individual gifts for the following purposes: 
scholarships and awards; library acquisitions; educational 
technology and facilities. We intend to add discretionary 
categories that will allow us to fund such things as student 
travel to educational competitions and unfunded research. 

We have successfully mounted a variety of annual giving 
campaigns over the last six years. We will be complimenting 
these activities with Planned Giving, Charitable Foundation, 
and Capital Campaigns. 

We will establish a Board of Governors Fund Raising Committee 
and investigate the pros and cons of establishing a separate 
foundation. 

We will establish alwnni activities in order to build a base 
for an alumni appeal. We will ask this year's graduates to 
make modest gifts to this appeal. 

Provincial Goal: Accountability 

Kwantlen Initiatives 

1. Exit Outcomes: We recognize that the only real measure of our 
success is the extent to which our students acquire the 
knowledge, skills, and personal responsibility needed to meet 
their own needs and the needs of their conununities. As 
mentioned earlier, we will develop outcomes based, learning 
centred curricula which will identify the knowledge and 
ability levels required to attest that students have mastered 
a course of studies. 

2. Performance Measurement Benchmarks and Key Performance 
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Indicators: The Ministry of Education, Skills and Training 
will develop these so it can measure, as a system, how its 
services meet the expectations of learners, employers and the 
public. 

We, at Kwantlen, will work with the Ministry to develop 
benchmarks and indicators which will allow us to measure our 
success both as an absolute and in comparison with others. 
Kwantlen's Vision: Societal Contribution 
These objectives are consistent with Kwantlen's mission, values. 
They will also help Kwantlen manifest its shared vision of making 
a significant societal contribution by enabling people to lead 
fulfilling lives and careers. 

To make this contribution we must attract those people most in 
need of post-secondary education. We must also attract input 
from our cormnunities and their leaders. To this end we will 
aggressively seek public opportunities to inform and to be 
informed. These will include activities such as: 

Board of Governors' meetings with our regions• MLAs and MPs, 
Board of Governors' meetings with our regions' school boards, 
individual board members visits to hospital, library and other 

regional boards, 
enrolment management activities, 
briefings of our regions' municipal councils, 
meetings with our school districts' faculty and staff, 
speaking engagements with our communities' clubs and 

organizations, 
annual events to invite our regions' high school students to 

visit our campuses, 
involvement in community, service and professional 

organizations, 
involvement in education system agencies, and in planning and 

co-ordinating committee work, 
celebrating the many community contributions of our students, 

employees, advisory committee and board members. 


